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Chapter 1  Introduction 
 
The role of grammar instruction in second language curriculum has been in hot debate over the 
past few decades. With the advocation of the communicative language teaching approach, the 
place of explicit grammar teaching has been challenged immensely. Hong Kong's educational 
system has also undergone intense innovation in recent years. The task-based learning syllabus for 
the English language learning implemented in 2001 (Curriculum Development Council, 2000) has 
meant a critical review and renewal of the curriculum in an entirely ground-breaking initiative 
with a view to positively impact on the teaching and learning of grammar. 
 
The Curriculum Development Council (2002) pointed out that in the task-based approach, 
“grammar is seen as a means to an end rather than a body of knowledge to be learnt for its own 
sake” (p.97). Under this new approach, contextualized and dynamic activities should be included 
in the teaching of grammar. The learners' personal experience should be involved; and materials 
used should be authentic.  
 
Whether such an approach to grammar teaching can be successfully implemented to bring about 
the desired outcomes depends not only on the training, attitudes and beliefs of English language 
teachers about the teaching of grammar but also, given the high demands on teachers’ time, on the 
quality of the published textbooks used in local classrooms.  It is important that textbooks – as the 
major source of language input - should be written well and closely reflect curriculum principles 
Teachers, being the direct users of textbooks, need to be critically aware that the textbooks they 
are using do in fact embed the required task-based strategies for learning grammar and do so in 
ways which are effective. 
 
The purpose of this study is to analyze one particular unit of a representative primary English 
language textbook in terms of how closely it reflects task based approaches to the teaching of 
grammar and lexis and to investigate local primary English teachers’ ideas about grammar 
pedagogy in the context of the task-based curriculum and how far they believe the textbook 
reflects task based methodology. 
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The role of grammar in language teaching and in particular, in a task-based approach is discussed 
in Chapter Two. The importance of language textbooks is also explored in the same chapter. 
Chapter Three is a detailed description of the research methodology instigated to answer the 
research questions stated in this part, including the reasons for adopting qualitative methods, data 
collection and data analysis procedures. Chapter Four reports the findings collected through the 
ways mentioned in Chapter Three. Chapter Five is a discussion of the critical issues arising from 
the data and deals with the implications, limitations of the study and recommendations for future 
research.  
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Chapter 2  Literature Review 
 
The role of grammar in second language teaching 
 
The place of grammar in the language classroom in second language curriculum has always 
given rise to a variety of differing opinions on issues such as whether or not to teach grammar at 
all and if we do then whether or not the focus on grammar should be implicit or explicit. A range 
of approaches towards grammar teaching have evolved since the 19th century.  
 
In the 19th century, structural approaches (Howatt, 1988) such as grammar translation and 
audiolingualism became prevalent. The aim was to have learners produce structures correctly and 
repeatedly. In the early 1970s, the notion of 'communicative competence' was explored (Johnson, 
2001, p.182) and hence the European view of 'communicative language teaching’ which tended to 
downplay the place of grammar in language learning (Johnson, 2001, p.187). In the 1980s, Prabhu 
(1994) devised a language-teaching programme based on tasks. This approach was based on the 
belief that if students were engaged in completing meaning focused tasks in the language being 
learned that the grammar would be absorbed as a natural part of the process. The focus was on 
making meaning and not on the explicit learning of grammatical patterns. 
 
De facto, the questions of whether L2 grammar should be taught and how it should be taught have 
been hotly debated issues in language pedagogy throughout the development of language teaching. 
The basic controversies associated with them are the distinction between the focus on forms and 
the focus on form (Long, 1988 as cited in Willis & Willis, 2007) and the teaching of grammar 
explicitly or implicitly. 
 
The traditional approach to grammar teaching based on the teaching of language structures is an 
example of a focus on “forms” through which one or more grammatical forms are isolated and 
specified for study (Long, 1988 as cited in Willis & Willis, 2007). Language items are broken 
down into words and grammar rules and are presented as models to learners in a linear sequence, 
one after the other. On the other hand, an approach which emphasizes “form” engages learners in 
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noticing different grammatical structures as they arise “in the course of a meaning-focused 
activity”, allowing them “to think for themselves how best to express what they want to say” 
(Willis & Willis, 2007, p.5).   
 
Regarding the explicitness of grammar teaching, Krashen (1981) comments that language 
acquisition is an unconscious, implicit process and that deliberate, explicit learning of grammar 
contributes only to the learner's learnt knowledge which cannot be directly utilized by the learners 
in the production of spontaneous utterances. Hence, learners can only reconstruct a modelled kind 
of speech and would not be able to produce spontaneous speech in communicative situations 
(Ellis, 1984). N. Ellis (1993) finds that learners who were exposed to explicit instruction in 
complex rules, together with structured exposure to examples actually performed best in accuracy 
test and also demonstrated explicit knowledge of the rules. These studies lead to the conclusion 
that explicit grammar teaching with the support of examples is more effective than implicit 
grammar learning. Krashen (1985) proposes that a second language can be acquired by young 
learners implicitly, simply through exposure to plenty of comprehensible input in the target 
language. The rationale is that people learn languages best by experiencing them as a medium of 
communication instead of treating it as an object of study (Krashen, 1982).  
 
Implicit or explicit focus on grammar i.e. strong or weak forms of the task based approach and 
focus on form or forms establishes the basis of the framework of analysis in this paper. 
 
Richards (2002) identifies five stages of learning grammar, namely input, intake, acquisition, 
access and output. “Input refers to language sources that are used to initiate the language learning 
process” such as textbooks (Richards, 2002, p.40). “Input” can be enhanced via simplification, 
frequency of exposure, explicit or implicit instruction and consciousness-raising. “Intake” is 
part of the input that is comprehended and which remains in long-term memory and which is in 
turn therefore available for acquisition. Factors influencing the move from input to intake are: 
complexity, saliency, frequency, the learners’ immediate need of language items. 
“Acquisition” is the process by which learners incorporate the new item into their developing 
language system. The process involves noticing the difference between forms the learner uses and 
target-language forms, and closing the gap via accommodation, restructuring and experimentation. 
“Access” is the ability of the learner to draw on interlanguage in communication, thus achieving 
fluency. “Output” is the observed results of the learner’s efforts. 
 
Grammar teaching within the task-based approach 
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According to Richards and Rodgers (2001, p.223), task-based learning refers to "an approach 
based on the use of tasks as the core unit of planning and instruction in language teaching". 
One of the advantages of task-based learning is that language is used for a genuine 
communicative purpose thus creating an immediate need for learners to put language items 
to use (Willis, 1996). Skehan (1996, as cited in Willis, 1996) differentiates between strong and 
weak forms of the task-based approach. A strong form sees tasks as the basic unit of teaching 
and drives the acquisition process while a weak form sees tasks as a vital part of language 
instruction but is embedded in a more complex pedagogical setting where focused, explicit 
instruction involving the noticing of “form” may precede and/or follow a task. 
 
Grammar-focused exercises can be used for explicit instruction with its focus on accuracy while 
task focuses more on fluency. In task-based learning, communicative tasks, where language forms 
are not controlled, involve learners in an entirely different mental process as they compose what 
they want to say, expressing what they think or feel. Learners get chances to open and close 
conversations, to interact naturally, to interrupt and challenge, to ask people to do things and to 
check that they have been done. The resulting interaction is far more likely to lead to” increased 
fluency and natural acquisition than form-focused exercises that encourage learners to get it right 
from the beginning (Willis, 1996, p.18).” 
 
Task-based learning is regarded by a number of linguists as a logical development from 
communicative language teaching (CLT) since it draws on several principles that formed part of 
the CLT movement from the 1980s, such as seeing activities that involve real communication as 
essential for language learning and believing that language that is meaningful to the learners 
supports the learning process (Richards and Rodgers, 2001). CLT aims at involving learners as 
active participants in the interpretation, expression and negotiation of meaning (Savignon, 1991). 
 
Hong Kong Education Bureau’s interpretations of grammar teaching in task-based approach 
 
The definition of the notion of “task” presented in the English Language Syllabus (1999) and 
English Language Curriculum Guide (2004) is grounded in a pedagogical perspective. According 
to the Curriculum Development Council (1999, p.43), tasks "involve communicative language 
use in which learners' attention is focused on meaning rather than linguistic structures" and 
should be "authentic and as close as possible to the real world and daily life experience of the 
learners". With reference to the Curriculum Development Council (2004, p. 128), “pedagogical 
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tasks, which replicate real-world tasks, are introduced to develop confidence in using English in 
real-life situations”. A good task should “have a purpose which involves learners in the use of 
English for the various purposes in the Learning Targets and Objectives; have a context in 
which the purpose for using English emerges; involve learners in a mode of thinking and 
doing; require learners to draw upon their framework of knowledge and skills in the process; 
and engage learners in carrying out a purposeful activity leading towards a product”. These 
five criteria of “a good task” also form the basis of the framework of analysis in this paper. 
 
As the present research attempts to explore whether a popular and representative language 
textbook in the market meets the curriculum standards regarding grammar teaching within the 
task-based approach, the analysis of the data will be based on the CDC’s interpretation of 
teaching of grammar in task-based learning.  
 
Over the years, the place of grammar in the language curriculum has changed from less important 
during the early years of the communicative approach to more important now. The dominant 
current view is that an ability to deploy grammar is seen as vital if second language users of the 
language want to make things reasonably easy for listeners or readers (Willis & Willis, 2007). In 
accordance with the Curriculum Development Council (1999, p.49), “fluency and accuracy are 
complementary, and learners must have a good command of language forms if they are to 
understand and express meanings effectively”, suggesting a balance between a focus on form 
and meaning.  
 
Grammar learning as suggested by Curriculum Development Council (1999, p.49) can take place 
before, during and after a task, coherent with Richard’s claims (2002). In the task-based approach, 
grammar-focused work takes the form of exercises, which provide learners with the language 
support they need to carry out task. According to the Curriculum Development Council (2004, p. 
128), “Well-planned exercises are contextualized activities that focus on the practice of specific 
grammar points”. Introducing the target grammatical items which learners will need later in the 
task can help them to acquire some useful language structures in order to complete the task. 
During a task, when the teacher notices that learners’ misunderstanding of certain language forms 
prevents them from achieving the task, intervention should take place in the process. Covering 
aspects of grammar which learners did not use effectively in the task is an example of a post-task 
teaching. Grammar is a “dynamic resource for expressing and creating meaning” (Curriculum 
Development Council, 1999, p.50). It is believed that grammatical rules should not be explained 
without a context. In addition, it is equally important to make authentic use of the target language 
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(Curriculum Development Council, 1999).  
 
These concepts in bold will be further explored in the analysis of a unit in the textbook and the 
findings. 
 
The importance of textbooks 
 
Language textbooks have assumed a prominent position in the language-teaching classroom. With 
reference to Reynolds (1974), teachers do not have much time to spare on continuing research 
into the fundamentals of language learning and teaching, therefore they are driven to rely on 
locally published language textbooks to design learning in ways that closely reflect curriculum 
demands. Once a textbook has been decided on, once the students have it in their hands, then 
teachers and their methods are limited by it to a great extent, particularly in the hands of teachers 
whose planning and preparation time is severely constrained by an overstuffed curriculum.  As 
Rivers suggests (1968, p.368), “the textbook will determine the major part of the classroom 
teaching”. 
 
Several studies have presented research on the implementation of task-based learning in Hong 
Kong primary schools. Carless' case study in 1998 revealed that primary English teachers 
responded positively to TBL and that they considered TBL a better teaching approach than their 
existing practices (Carless, 1998). Carless (1999) conducted another research study on primary 
English teachers' attitudes towards TBL. These two research studies revealed that practicing 
teachers had identified gaps in the approach. It is worth noting that these studies have been 
concerned with the actual implementation of TBL in primary schools. Very little research has 
been done on the role played by language textbooks in the classroom and the way, if any, in 
which they enable teachers to implement TBL. Textbooks provide a large part of the input made 
available to English language learners in the Hong Kong language classroom and form a central 
place in the process of teaching and learning English particularly, as mentioned above, when used 
by teachers whose planning and preparation  time is very limited. The current study attempts to 
fill this gap by looking at how closely a popular primary English textbook adheres to the task-
based approach in focusing on language learning and particularly learning and deploying 
grammar (and lexis) in meaning-focused ways and how practicing teachers, using the textbook, 
view its usefulness as part of the language teaching and learning process.  
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Chapter 3  Methodology 
 
This chapter outlines the research questions. It is then followed by a discussion of the research 
methods chosen for the study with reference to supporting literature. The data collection 
procedures will also be outlined. Then, the background of the chosen informants is described. 
Finally, the data analysis process is elaborated with examples. 
 
Research questions 
 
1. Do teachers prefer explicit or implicit teaching of grammar? 
2. How do English teachers perceive the role and importance of grammar in English Language 
education?  
3. What are English teachers’ perceptions on teaching and learning grammar using a unit in the 
representative textbook – Longman Elect 4A? 
4. Do teachers using a particular yet representative textbook feel that this textbook reflects task-
based principles of English language learning and teaching as described in curriculum 
documents? 
5. In what ways do teachers feel they need to supplement the textbook in order to more closely 
reflect task-based strategies for learning grammar? 
The first research question was asked so as to determine teachers’ beliefs about and attitude 
towards the teaching of grammar; whether they have a preference for an explicit or implicit 
approach to the teaching of grammar. 
 
The second research question was used to gain a general picture of the informants’ perception of 
grammar pedagogy in primary school. Two specific questions were raised: i) Is it important to 
teach grammar at primary level? ii) Why is it (not) important to teach grammar at primary level? 
 
The third research question looked at the incorporation of grammar teaching and the task based 
approach in the Unit – Choosing food and drinks in Longman Elect 4A. According to how the 
textbook is laid out in sequence, similar and specific questions were covered to investigate 
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teachers’ views on how closely the textbook adheres to (the) task-based principles of English 
language learning and teaching as described in curriculum documents. For instance, i) Do you 
think this Reading text is authentic? ii) What do you think about the level of difficulty of the 
Reading text to our learners concerning the grammar points? iii) To what extent are the students 
encouraged to use the target grammar knowledge in Practice 1/ 2? 
The fourth research question was asked to summarize teachers’ thinking about the extent to 
which Longman Elect 4A reflects the task-based principles of English language learning and 
teaching as described in curriculum documents. This was to evaluate which, if any, elements of 
the task-based approach teachers deem most important.  
 
The fifth research question investigated teachers’ insight into the potential for adapting or 
supplementing the textbook so as to better develop task-based strategies for grammar teaching and 
learning.  With the interview process going through each section of the Unit, teachers were guided 
to think of alternative ways to teach the grammar points as well as to sufficiently prepare students 
to accomplish the Task in the end of the Unit. 
 
Methodological approach 
 
This is a qualitative, intrinsic study and according to Maxwell (2009), it refers to understanding 
the particular context within which the participants think and the influence this context has on 
their perceptions. Qualitative researchers typically study a relatively small number of individuals 
or situations and preserve the individuality of each of these in their analyses, rather than collecting 
data from large samples and aggregating the data across individuals or situations. Thus, they are 
able to understand how meanings are shaped by the unique circumstances in which these occur.  
In this qualitative study, the research design is a “reflexive process operating through every stage 
of a project” (Hammersley & Atkinson, 1995, p. 24). The activities of collecting and analyzing 
data, elaborating or refocusing the research questions, and identifying and dealing with reliability 
validity threats usually proceed more or less simultaneously, each influencing all of the others. 
 
Data collection methods 
 
The data for this research were collected through two methods. Firstly, the teachers were given a 
questionnaire. The purpose of this questionnaire was to collect information on their background, 
such as teaching experience, number of English classes teaching, experience in teaching the new 
curriculum, job position at school and institute from which they gained their professional teacher 
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training. This provides a rich description of the context of this study. The questionnaire was pilot 
tested by two classmates to ensure it was easy to answer, user-friendly and unambiguous 
(McDonough and McDonough, 1997).To strengthen reliability, the questionnaire is included in 
Appendix 1. 
 
Secondly, the teachers were interviewed. The purpose of the interview on a one-to-one basis was 
to get the teachers to share their individual views on the usefulness of a representative textbook as 
part of the grammar teaching and learning process in implementing task-based approach. The 
interviews were semi-structured: including mostly open-ended questions, revolving around the 
central focus of task-based approach in focusing on language learning and particularly learning 
and deploying grammar. The same questions were asked in each interview although were not 
always posed in the same sequence but flexibility was built in to allow some extra questions-in-
depth (McDonough and McDonough, 1997). A face-to-face interview was adopted so as to 
include non-verbal data and allow clarifications on information being communicated. Each 
interview took about thirty minutes and was audio taped. The interviews were selectively 
transcribed (see Appendix 2) for analysis. The information gathered was treated as veridical and 
representational of the research participants (Freeman, 1996 as cited in Block, 2000). To 
strengthen reliability, the interview questions are included in Appendix 3. 
 
Analysis of a Unit in Longman Elect 4A 
 
In order to background the teachers’ views on the representative textbook Longman Elect 4A, one 
unit was taken for objective analysis on the stance towards grammar taken by the textbook writers 
and how closely the textbook reflects task-based strategies as described in curriculum documents. 
To avoid having strongly held preconceptions about the unit and possibly overly influencing the 
teachers’ views, the writer conducted the interviews first, prior to fully analyzing the unit.  
 
Data analysis methods 
 
Data collected from interviews was carefully scrutinized by reading the transcripts five times. A 
framework for coding the transcriptions was derived, addressing the five research questions. The 
transcripts were coded and charted accordingly.  
 
A framework for analyzing the unit in Longman Elect 4A was developed according to the issues 
raised in the literature review, namely:  
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Stance adopted by the textbook writers to the teaching of grammar: 
• explicit/ implicit (instruction) focus on grammar or lexis,  
• weak/ Strong form of task-based approach,  
• focus on form/ forms  
 
How far the textbook reflects the task based approach based on the five criteria of ‘a good 
task’:  
A task should… 
• “have a purpose which involves learners in the use of English for the various purposes in 
the Learning Targets and Objectives”;  
• “have a context in which the purpose for using English emerges”;  
• “involve learners in a mode of thinking and doing”;  
• “require learners to draw upon their framework of knowledge and skills in the process”; 
and  
• “engage learners in carrying out a purposeful activity leading towards a product’ (was 
established and adopted” 
 
Dealing with reliability 
 
One problem with his research is the issue of reliability. External reliability is attended to when 
the method of collecting the data is so clear that another researcher could replicate the study and 
achieve the same data. Internal reliability is attended to when the method of analyzing the data is 
made so clear that someone else, on reanalyzing the data would achieve the same findings. In this 
study, external reliability is established by ensuring the same procedures are followed in multiple 
interviews. Internal reliability is established by using audio recording during the individual 
interview to ensure an accurate and detailed record of actual language data, making the data 
available for careful analysis using the framework identified above (McDonough & McDonough, 
1997).  
 
Ethical considerations 
 
Bassey (2003) explains the importance of ethics in the collection of raw data, analysis of raw data, 
interpretation of analytical statements and reporting of the research. Ethical considerations are 
important “both to protect the validity of the research – for example, the achievement of good data 
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by recognizing that data provided by informants is owned by them, and its use is with their 
permission only, and to protect the participants of the research through rules of confidentiality and 
consent to particular uses of the data (McDonough & McDonough, 1997). To resolve some issues 
of ethics with respect for the participants involved in this study, I was granted (a) written 
permission from the school principal after sending a letter of ethical approval attached with the 
study proposal, the questionnaire and a list of proposed questions used in the interview. 
Subsequently, I invited teachers to participate in this research voluntarily. The research aim was 
clearly explained to the teachers before the interviews.  
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Chapter 4  Analysis of a unit in Longman Elect 4A 
 
As I made clear in the methodology section of this study, in order to ensure that I had no strongly 
held preconceptions about the unit in the textbook which may have skewed the interview process, 
I refrained from doing a more in depth analysis of the unit until after the interviews with the 
participants had been conducted.  
 
Introduction to the textbook and general layout 
 
I have chosen the Longman Elect series because it is one of the most popular textbooks available. 
This textbook is highly representative of textbooks used in the Hong Kong English Language 
Classroom. I have selected Longman 4A to represent the series and one unit in the textbook as 
representative of the units in the series.  
 
There are 3 units, comprising 7 chapters, in Longman elect 4A. Each chapter typically begins with 
a reading text which generally serves as a context for initially and implicitly exposing students to 
grammar and lexical items to be focused on throughout the unit. The initial focus seems to be on 
understanding the text and therefore to understand the context in which the grammar points and 
lexis are embedded rather than on explicitly noticing the grammar within the text at this stage. 
Consequently the focus on grammar and lexis at this initial stage in the unit is rather implicit. This 
is followed by comprehension type tasks to help students process the text. The reading is then 
usually followed by a deductive and highly explicit explanation of a grammar point that is 
embedded in the text. The chapter then goes on to include listening, writing and speaking 
activities which expose students further to the grammar points or lexical areas and which require 
students to use the grammar points. Practice 1 seems to generally be more “exercise-like” while 
Practice 2 retains some of the features of and exercise while moving slightly closer to being 
“task-like”. And the final task in use adheres most strongly to the description of “task” in the 
Curriculum Development Council’s syllabus. Eventually, students are required to do an end-of-
unit Task which is usually both verbal and written in nature. 
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Overview of a unit in Longman Elect 4A: 
Unit on “Choosing food and drinks” (Chapters 3 and 4)  
 
Longman Elect 4A Chapters 3 and 4 – entitled “Favourite food and drinks” and “Eating out” are 
under the Unit theme of Choosing food and drinks. The grammar points covered in this unit are as 
follows:  
• Asking and answering questions about prices 
• Using phrases of quantity to talk about food items such as ‘a bag of…’, ‘a tin of..’,  ‘a bar 
of..’,  ‘a packet of..’ , etc 
• Using comparative and superlative adjectives to make comparisons 
• Offering and responding to offers of food and drink in a restaurant context  
• Using “which” to find out people’s preferences 
 
The lexical area includes food items such as  
• sour plums,  
• nuts,  
• peanut butter,  
• tuna salad,  
• spaghetti with mushrooms,  
• chicken curry, etc. 
 
The unit begins with a reading passage as is typical in each unit of the textbook. The reading text 
in Chapter 3 revolves around two children suggesting which brand of snacks to buy. Students are 
then engaged in activities, namely Practice 1, Practice 2 and Activity, which allow them the 
opportunity to ask about prices and compare different food items and drinks in terms of price, 
quality and popularity. They enable students to find out prices of food products through listening 
to a radio advertisement, analyzing the results of a survey about favourite drinks and presenting 
the findings using comparatives/ superlatives, and playing a shopping game. In Chapter 4, the 
main text is a play about a family having a meal at a restaurant with poor food and service. 
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Students’ knowledge of food and drinks is extended by exploring different dishes from different 
countries. Students learn to compare restaurants, read menus and order food when dining out. 
Practices and Activity that follow give students an opportunity to read reviews of restaurants and 
differentiate between good and bad dishes. Students are then given the chance to engage in a role 
play ordering food in a restaurant. At the end of this Unit – Choosing food and drinks, pupils 
create their own menu and then rewrite two scenes of the play. The suggested teaching approach 
for this piece of writing is process writing. 
 
Grammar is explicitly introduced under the section entitled Language focus in the textbook and 
lexis is presented under the section entitled Vocabulary. The learning objectives of grammar as 
well as the target language are stated clearly on the first page of each unit. Words of importance in 
the targeted grammatical knowledge are underlined for easier reference (see Excerpt 1). There are 
always prompts for the target language at the top of Practices in the form of table or boxes (see 
Excerpt 2). The language put into use is therefore salient to the Practices with an explicit focus 
on forms.  
 
Excerpt 1 (Appendix 4): Longman Elect 4A (Teacher’s guide) p. 19 
 
19 
 
 
Excerpt 2 (Appendix 5): An example of Practice from the unit 
The table below overviews the key points to be identified in this chapter using the analysis 
framework: 
 
Chapter 3 Reading Practice 1 Practice 2 Activity 
Explicit/ implicit instruction 
focus on grammar or lexis 
Implicit Explicit Explicit Explicit 
Weak/ Strong form of task-
based approach 
Weak Weak Weak Weak 
Focus on form/ forms Form Forms Forms Form 
have a purpose which 
involves learners in the use 
of English for the various 
purposes in the Learning 
Targets and Objectives  
    
have a context in which the 
purpose for using English 
emerges 
    
involve learners in a mode 
of thinking and doing 
 
    
 
Chapter 4 Reading Practice 1 Practice 2 Task 
Explicit/ implicit instruction 
focus on grammar or lexis 
Implicit Explicit Explicit Explicit 
Weak/ Strong form of task-
based approach 
Weak Weak Weak Weak 
Focus on form/ forms Form Forms Forms Forms 
have a purpose which 
involves learners in the use 
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of English for the various 
purposes in the Learning 
Targets and Objectives  
have a context in which the 
purpose for using English 
emerges 
    
involve learners in a mode 
of thinking and doing 
    
require learners to draw 
upon their framework of 
knowledge and skills in the 
process 
 
/ / /  
engage learners in carrying 
out a purposeful activity 
leading towards a product 
/ / /  
 
 
 
Detailed analysis on grammar in the unit 
 
Chapter 3 
 
The Reading text in Chapter 3 is a story between Kelly, Tony and their mother (see Excerpt 3). 
The reading text is preceded by an attempt to personalize the passage, thereby making it more 
relevant to the learners, by encouraging them to think about the kinds of snacks they like to buy 
in supermarkets. This is then followed by a question designed to help students to notice the key 
details as they read through the script, namely what snacks do the two characters in the script buy, 
although this seems to be a less than authentic task. The provision of, for example, a sales receipt 
which requires learners to discriminate between items purchased or not purchased would have lent 
this task authenticity. It would be relatively easy for teachers to enhance the reading task in this 
way. The text is used mainly as a vehicle for presenting the grammar and lexis. The language 
“input” is simplified to an extent that presence of “the –est” form for adjectives with less than 
three syllables is very much avoided. The writer of the story uses comparatives or superlatives six 
times within this short text of 220 words. The target question and answer type ‘How much …?’/ 
‘It’s …’ is mentioned three times. The purpose is to ensure that the grammar and lexical points 
recur frequently in the text to ensure sufficient exposure so that learners may begin to ‘notice’ 
the targeted grammar and lexical points. Rather than single sentences, the text gives a larger 
amount of input and encourages learners to become used to the idea of understanding English 
within more substantial texts. Two noun phrases, such as ‘a packet of’ and ‘a tin of’ are used to 
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refer to units of food and drink items in the story. The other lexical items focused on in this 
chapter, such as ‘a bunch of’, ‘a carton of’, ‘a jar of’, ‘a bar of’ and ‘a loaf of’ are presented 
without a context under the section entitled Vocabulary (see Excerpt 4). No explicit explanation 
of grammatical rules or lexis is illustrated and the targeted grammatical areas and key lexis for 
the unit are not highlighted at any point in the text.  
 
 
 
 
 
 
 
 
 
 
 
Excerpt 3 (Appendix 6): Reading 
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Excerpt 4 (Appendix 7): Vocabulary 
 
 
 
 
The next section of the unit however focuses much more explicitly on the grammar and lexis. The 
Language focus section is comprised of two frames and two tables with various colors 
distinguishing the key words of the target language from the other exchangeable words in the 
sample sentences (see Excerpt 5). Particularly on naming prices, a small blue box which goes 
below “ninety” explains the hidden meaning of “cents” alongside with the numerical form of 
prices in brackets. The rules of when to use ‘more….’/ ‘the most’ for the comparative and 
superlative forms of different adjectives are explicitly provided in a box, though this rule neglects 
to show that the ‘more’ co-occurs with ‘than’ -  an important though often neglected grammatical 
feature of the comparative form. Clearly the textbook adheres to an initial implicit text based 
presentation of grammatical and lexical features followed by a highly explicit focus on forms in 
later stages of the unit.  
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Excerpt 5 (Appendix 8): Language focus 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Practice 1 involves listening to a short and manipulated recording simulating a radio 
advertisement and talking to partners about the prices of the items mentioned in the advertisement 
(see Excerpt 6). Students’ receptive skill – listening - is put into practice through finding out 
prices from the tape. Students are being exposed to the grammar and lexis so that they ‘notice’ the 
salient grammatical and lexical forms for later retrieval. Yet, learners may not feel the need to 
communicate after listening using the target language as the prices of all items are known to both 
of the interlocutors. The grammatical forms - quantity words and asking and answering “how 
much” questions - are fairly simple and at the right level for the learners as long as students have 
developed cognitive knowledge over units of items and the dollar system. The lexical items are 
sufficiently simple as they are either embedded in the reading text or familiar to Hong Kong 
students. The language is salient to the Practice as the target grammar structure is illustrated 
before the instructions and it manifests the language used in real-life, authentic shopping 
experiences. Using the same color-coding pattern as it is in Language Focus, students’ conscious 
awareness is raised.  
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Excerpt 6 (Appendix 9): Practice 1 
 
 
 
Practice 2 is set up in the context of presenting findings of a survey in a fill-in-the blanks format. 
The idea of comparing qualities between brands is developed using charts as visual aids (see 
Excerpt 7). Students are restricted to producing the target grammatical forms as a discrete chunk, 
not even to a sentence-level. The purpose here is presumably to help learners to further explicitly 
‘notice’ the targeted grammatical forms although once again the co-occurrence of ‘than’ with 
‘more’ is not highlighted clearly and since the adjectives which fit into the slots are not provided, 
without the teachers’ help, students may struggle over which adjectives they should use for each 
presentation. This cloze activity serves simply as a written grammar “exercise” to help students to 
notice comparative and superlative forms as a stepping stone to prepare students to put the 
grammar points and lexis to communicative use in the more authentic communicative task to 
follow (CDC, 2004, p. 128). Later on, students are required to do a survey about the favourite 
drinks in their class. This involves real communication between learners since the topic is related 
to their personal experience. Clearly an immediate need for learners to put language items to use 
is created. This task seems to adhere closely to the description of ‘task’ as provided in the CDC 
Syllabus (1999) – “involving communicative language use in which learners' attention is 
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focused on meaning rather than linguistic structures" and being “authentic and as close as 
possible to the real world and daily life experience of the learners”.  
 
Excerpt 7 (Appendix 10): Practice 2  
Activity requires students to create their own menus and encourages other students to use the 
target question and answer type to exchange information about prices in this role-playing activity. 
(see Excerpt 8). The grammatical forms as well as the lexical items involved are at the right level 
for learners as they are already put to use in Practice 1. The language is salient to this Activity 
since a typical conversation between a shopper and a shopkeeper is explicitly demonstrated. The 
Activity creates an authentic reason for learners to use the target language as every one of 
them has no clue about each other’s price list. Therefore, this task adheres to the description of 
‘task’ in the CDC Syllabus (1999) - “involving communicative language use in which learners' 
attention is focused on meaning rather than linguistic structures" and being “authentic and 
as close as possible to the real world and daily life experience of the learners”.  
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Excerpt 8 (Appendix 11): Activity 
 
Chapter 4 
 
The Reading text in Chapter 4 is a play set in a context where Mark and his family are dining in 
“The Best Restaurant in the World” (see Excerpt 9). The target question and answer type of 
“What would you like?”, “I’d like…” and “Which would you like, … or…?” are presented in 
Scene 2. The comparative and superlative of “bad” are used in Scene 3. The writer simplifies the 
language by reducing the conversation between Mr, Mrs Tong and Mark to contain a straight 
forward question-and-answer interaction, while modeling authentic communication by inserting 
moments of hesitation (“Erm…um…”) and having side-talks convincing the other what should be 
ordered. The text does not expose students frequently to the target grammar points. In the text 
of around 300 words, only 4 lines illustrate the pattern once. Students’ exposure to the lexis of 
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food items is adequate as the Reading text includes a menu (another text type embedded) and 
different food items are mentioned throughout the interaction between the characters. The 
textbook writers seem to be moving from implicit to explicit quite consistently in the textbook. 
Once again the grammar points are introduced implicitly within a text. The grammar points and 
lexis are not highlighted in any way and the focus is very much on helping students first to 
understand the text – and therefore to understand the context in which the grammar points and 
lexis are embedded.  
 
 
Excerpt 9 (Appendix 12): Reading 
The Language focus section has a similar format as it had in the previous chapter. The implicit 
introduction of the grammatical and lexical forms via the text is followed by a much more explicit 
focus on the grammatical rules. The abbreviation of “I would” by ‘I’d’ is explicitly mentioned. 
The adjectives, “good” and “bad”, and their comparative and superlative forms, are presented in 
terms of scale with a “thumb up/ down” sign (see Excerpt 10). Again this is a very explicit focus 
on the rules. 
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 Excerpt 10 (Appendix 13): Language focus 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Practice 1 involves students in interpreting the rating of several restaurants in a review by 
comparing the number of “thumb up/ down” signs. Students are asked to fill in the blanks with 
comparative or superlative form on the textbook in the first dialogue box about the top three 
restaurants before they speak with each other about the bottom three restaurant (see Excerpt 11). 
The grammatical forms are simple and prominent since students have acquired the knowledge of 
interpreting “thumb up/ down” signs as “good” and “bad” in Language Focus. Nevertheless, 
students do not have a genuine need to use the grammar to “finish what they say” as the 
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Practice suggests. The restaurant review manifests itself in representing the rating of each 
restaurant and thus students have no reason in retelling the case to each other without an intended 
outcome for their use of language.  
 
 
Excerpt 11 (Appendix 14): Practice 1 
 
 
Practice 2 demonstrates the interaction within a group of children who are asking each other’s 
preferences about dishes while looking at the menu using questions beginning with “What” and 
“Which”. The same set of keywords in the target grammar structures is colored blue as it is in 
Language focus (see Excerpt 12). The color-coding is used to raise students’ conscious 
awareness. The meaning difference between ‘what’ and ‘which’ is very subtle but there is no 
explicit explanation of the different meanings. Thus the teacher would need to make this 
differentiation clear, i.e.: “What” is used when an open-ended answer is expected whereas 
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“which” is used when there is a limited choice as in which salad do you want the tuna or the 
chicken. On the other hand, the lexical items are simple as they all appear in previous sections 
such as Reading, Vocabulary and Language Focus. The language in this Practice is salient 
especially to the Task. “Finish what they say” by role-playing an interaction with controlled 
responses does not offer students a genuine purpose to use the grammar and lexis. The pictures 
in thinking bubbles show the children’s preferences. Students do not necessarily feel the personal 
need to think from their own perspective and make genuine choices and produce the target 
language as they are not affectively “engaged in a mode of thinking and doing” (CDC, 2004, p. 
128). Hence, this task may not adequately adhere to task based principles as described in the CDC 
syllabus. This task could be made to be more authentic if done in relation to a well-known menu 
such as McDonalds where students would be given the opportunity to make more genuine choices. 
Teachers could easily adapt this material to make it more authentic and engage student in making 
genuine choices while putting the grammar and lexis they have learnt to use.  
 
 
Excerpt 12 (Appendix 15): Practice 2 
Before students do the Task in groups, they are to co-construct the dialogues on Textbook p.34 
and 35 together with the ideas given by “Group A” in the textbook (see Excerpt 13). The process 
of writing the script is supposed to be modeled by the teacher as suggested in the lesson plan 
found in this textbook - Teacher’s Guide.  
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Excerpt 13 (Appendix 16): Task 
 
The Task only requires students to use the target grammar structure taught in Chapter 4. The 
language learnt in Chapter 3 is not required in this Task. Thus it seems that the grammatical 
forms required in this Task are not frequently used throughout the unit. They only appear in 
the Reading text and are not put to meaningful use in Practice 2. 
 
Each group of students is provided with a template of a menu (see Excerpt 14) and two sheets for 
writing two revised scenes. There are two sets of graded task sheets with script-writing for 
different ability groups. Less-able students will have a sheet with exactly the same blanks as there 
are on textbook p. 34 and 35 (see Excerpt 15) whereas more-able will have another sheet with 
more blank space (see Excerpt 16). 
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Excerpt 14 (Appendix 17): Menu template 
                      
                                     
Excerpt 15 (Appendix 18):                                    Excerpt 16 (Appendix 19):  
Graded Task Sheet                                                Graded Task Sheet 
(for less-able students)                                          (for more-able students) 
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No matter which set of graded task sheets students write on, the flow of the script is rather 
controlled, to the extent that students do not have a real need to negotiate their choice of 
language in terms of grammar and lexis because whatever language they insert the script will 
eventually ‘look’ logically alright in the blanks designated by the textbook writer. Since there is 
no space left for students to negotiate the meaning they want to communicate to their potential 
script readers as well as the audience. The potential for simply copying the target grammatical 
forms directly from the Reading text is very high, thus reducing the effectiveness of this task. 
Students do not need to draw upon too much of their “knowledge and skills in the process” 
(CDC, 2004, p. 128). Learners’ attention tends to be shifted towards “linguistic structures” 
rather than meaning (CDC, 1999, p.43), opposing what Curriculum Development Council 
suggests.  
 
The task is contextualized for the production of English in achieving purposes listed in the 
Learning Targets and Objectives, especially regarding grammar and writing: using noun 
phrases to refer to quantities or units; using the modals “would” to make offers; using the 
interrogative pronouns “which” to find out one’s preferences; using use a small range of language 
patterns such as different verb forms and structural patterns; exploring, expressing and applying 
ideas. 
 
Nonetheless, the Task seems to have neglected “involving learners in a mode of thinking and 
doing” (CDC, 2004, p. 128). Although process writing is the suggested approach to adopt in 
doing it, the textbook does not pinpoint the importance of drafting, revising and editing the 
written scripts. This task could be made to better engage students in this aspect of “engaging 
learners in carrying out a purposeful activity leading towards a product” if guiding questions 
such as ‘Have you re-read the draft?’; ‘Have you used the target grammar structures correctly?’ 
are provided to lead the writing process towards generating a final product. Teachers could also 
scaffold students’ oral interaction before they reach a consensus on the content of their writing by 
pre-teaching speaking skills such as acknowledging, agreeing or disagreeing, asking questions.  
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Summary of the unit analysis 
 
In general, this book reflects an implicit, contextualized initial focus on grammar followed in the 
rest of the unit by a very explicit focus on “forms” (Long, 1988 as cited in Willis & Willis, 2007).  
Given the generally explicit nature of the focus on grammar, the textbook writers have clearly 
adopted a weak form of the task-based approach in teaching grammar as a second language at 
primary level with reference to Skehan (1996, as cited in Willis, 1996). It is evident that the Task 
is seen as a vital part of language instruction and explicit instruction involving the noticing of 
“form” always precedes the Task. For example, Practice 1 and Practice 2 take the form of 
grammar exercises and thus often fail to create a genuine need for learners to use the target 
grammar and lexis.  The book does not reflect completely the views held by Curriculum 
Development Council towards a task-based approach to the teaching and learning of grammar in 
the following aspects. While some Practice, in the form of exercises, certainly lacked purpose and 
a genuine need to communicate, there were some activities that were more task-based, for 
example, conducting a survey in class. In the writers’ view the tasks in the textbook would be 
fairly easy for teachers to adapt and improve. It will be interesting to analyze the data from the 
questionnaires and the interviews to see to what extent the teachers actually did do this. 
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 Chapter 5  Findings 
 
The analysis of one unit in Longman elect 4A allowed the writer to take a detailed look at the 
stance towards grammar teaching taken by textbook writers this popular primary English textbook 
and how closely this textbook adheres to the task-based approach in focusing on language 
learning and particularly learning and deploying grammar and lexis in meaning-focused ways. In 
turn this has allowed the writer to compare and contrast the results of the close analysis with how 
practicing teachers, using the textbook, view its usefulness as part of the language teaching and 
learning process which reflects tasks based learning.  
 
Questionnaire 
 
The three interviewees have each been teaching for at least 15 years. Each of them is currently 
teaching English in 1 to 2 classes this academic year. The number of years they have taught 
English using the task-based approach in the new curriculum is roughly 9 years. Their job titles 
are English Panel Chairlady (Teacher Y), Discipline Master (Teacher S) and General English 
teacher (Teacher C) respectively. All of the participantsare graduates of the Institute of Education.  
 
Face-to-face interviews 
 
Do English teachers prefer explicit or implicit teaching of grammar? 
 
In Box 1, Teacher Y alleges that she does not have a preference for either explicit or implicit 
approaches to the teaching of grammar since she has been learning how to teach grammar in both 
ways. Her usual practice is directing learners’ attention to Language Focus and Vocabulary 
before reading the passage, indicating a preference for a strongly explicit focus on grammar. 
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Y: I've been learning how to teach grammar in both ways. When I was in the College of 
Education, we…eh… were told that we should not teach grandma explicitly. By the time 
we, the teachers, were encouraged to use the communicative approach. We will arrange 
activities for students to take part. And through the taking part, we assume that they will 
master the grammar. But then after 10 to 20 years of practice, General English teachers 
found that we cannot achieve what we want. So from that time on, the Hong Kong I.Ed will 
arrange other seminars to help the teachers know that… they…em… they can use a variety 
of methods to teach grammar.  
(…) 
Y: We can arrange activities for them to use the target language or we can teach to grammar 
explicitly. That's why I have been using both methods. 
(…) 
Y: Ok, maybe I can share with you the approach. Usually when I start a new chapter, I will 
try to look at the language focus first, and then I like to teach the vocabulary and the 
language focus first. And then I will go back to the reading. 
 
S: Preferred using the explicit way first, after telling them the rules, maybe ask them the read 
the text, and try to find them out implicitly by themselves. You should use, for the 
traditional way of teaching, you should prefer teaching grammar explicitly. Basically for 
my learning experience, explicit grammar teaching was used. 
(…) 
G: What do you think about tabulating the target grammar points in Language Focus? 
S: This is good for the teachers. Teaching this part (language focus) first, and then back to the 
reading, and ask them to find anything they can highlight in the language focus we’ve 
learnt (in the text). 
C: Give them the rules, write down clearly is important. For learning English as second 
language students because we seldom speak in English in daily lives, especially for 
students in Hong Kong. And because this (school) is exceptional because most of the 
students speak in English. 
G: So you prefer explicitly showing the rules? 
C: Ng. (nodding) 
 
Box 1 
 
In Box 2, Teacher S prefers teaching grammar rules explicitly as a traditional way of teaching. He 
goes on to explain(ing) that the ‘noticing’ of the target grammatical structures should be done by 
students themselves after explicit forms are presented without a context, for example, in a table. 
 
Box 2 
 
In Box 3, Teacher C prefers explicit grammar teaching because she believes Hong Kong students’ 
insufficient exposure to English in their daily lives hinders their learning of English. 
 
Box 3 
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Y: I think grammar learning is important for students to master writing skills. So it would be 
okay that if, they can learn from listening and reading. But…if …if we..eh... we have to ask 
them to write, they have to learn to grammar rules. Otherwise they would just write 
sentences…um…mixing up words.  
G: words…yes… 
Y: words…and they are not in the correct grammar. 
G: Do you agree that grammar can allow students to express themselves more efficiently? 
More efficiently. 
Y: To a certain extent yes.  
S: I think it’s very important. Actually I am quite a traditional teacher. Because this affects 
their writing. And you know, this also affects their, if they always make their mistakes, 
then…ah…if they make the mistake too often, then it may discourage them to learn the 
language. 
 
How do English teachers perceive the role and importance of grammar in English Language 
education? 
 
In Box 4, Teacher Y explains his/her belief that grammar is only important for developing writing 
skills. This is because in writing it is important to put words into the correct order thus making 
grammar a prerequisite for students to express themselves more precisely. 
 
Box 4 
 
In Box 5, Teacher S sees himself as a traditional teacher. He regards grammar learning as very 
important because it affects their writing. He is concerned with students’ discouragement gained 
from repeatedly making grammatical mistakes. He also agrees that learning grammar can enable 
students to make more efficient expression. 
 
Box 5 
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C: It all depends on different kinds of target students. If their mother tongue is in English, I 
think it is not very important. Because they learn how to speak English when they are a 
baby and they can adapt from parents, right? And friends or their surroundings. But for, 
like the majority of students in Hong Kong, of course not in this school, in other schools, if 
they adapt English as a second language, I mean it’s important. Because when you don’t 
know the rules, you don’t know where to put the sentences correctly. 
G: You think it’s important for them to express clearly with grammar? 
C: Eh… not just express. For example, if they write, right? It’s very important if they have 
the writing. 
 
 
In Box 6, Teacher C suggests that the importance of grammar is different for L1 and L2 learners, 
i.e. for native speakers acquiring their mother tongue and for learners of a second language. For 
native English speakers, adaptation from the parents’ daily use of language can suffice grammar 
learning by creating an English-speaking environment. L1 students’ exposure to English is 
supposed to be much greater and therefore language learning is likely happen more frequently. 
For speakers of English as a second language, grammar learning is important due to the lack of 
daily frequent exposure. Grammar is not just for clear expression and it becomes very important 
when it comes to writing.  
 
Box 6 
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G: Overall, this textbook, do you think that it can meet the curriculum criteria in using task-
based learning? 
S: yes, actually, their design, at least every two chapters there is a task, hahahaha, the point is 
the task, no matter it is really a task or not. Some of the tasks are really authentic, and 
some have self-fulfilling purposes.  
Y: but for this book, I think the..um… the task, I can see there is a task there, they can, they 
have a context, and let me see. And they also involve a process, only this book is a little 
bit difficult for our Chinese students. I think…eh…overall, the book is quite okay. It 
meets most of the requirements in the curriculum. Only the teachers have to do some 
adaptations and supplementation. 
 
 
Do teachers using a particular yet representative textbook feel that this textbook reflects task-
based principles of English language learning and teaching as described in curriculum 
documents? 
 
In Box 7, Teacher Y suggests that the existence of a task at the end of every unit, which has a 
context, fulfilling one of the key principles of the task-based approach described in curriculum 
documents – “have a context in which the purpose for using English emerges”. The textbook also 
involves ‘a process’, without further elaborating what process it refers to. She therefore feels that 
the textbook meets most of the requirements of the task based approach as described in the new 
curriculum.  
 
Box 7 
 
In Box 8, Teacher S merely recognizes the presence of a task at the end of every two chapters as 
fulfilling the curriculum criteria of task-based approach. He does not show his in-depth judgment 
of what a good task should include. He recalls ‘authenticity’ as one of the essential aspects of a 
good task. He also admits that the ‘self-fulfilling purposes’ in tasks are obvious. ‘Self-fulfilling’ 
means once people convince themselves that a situation really has a certain meaning, regardless of 
whether it actually does, they will take very real actions in consequence. Here in this context, 
Teacher S may want to imply that tasks may not be initially designed for learning purposes; 
however, their presence makes the textbook users, teachers and students, convince themselves that 
the tasks exist with educational purposes and therefore they take actions to facilitate learning with 
the tasks. 
 
Box 8 
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G: Do you think this textbook can fulfill what task-based learning is about, as mentioned in 
the curriculum documents? 
C: I think, overall, of course yes. I think it’s okay. There is a task after every unit. But there is 
always ways for improvement (for achieving task-based learning). 
 
In Box 9, Teacher C first gives a firmly positive answer towards this question. But then she 
restates that the textbook is fair in achieving task-based approach and points out there is always 
room for improvement. 
 
Box 9 
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Reading (Appendix 6) 
G: So now we can move to looking into detail… into the unit that we are discussing.  For 
chapter 3 the reading text is the very first exposure to our learners in this book, what do 
you think about the level of difficulty to our learners concerning the grammar? 
Y: In unit 3 of this Elect book 4A the major language focus on asking “how much” question 
and the use of comparative adjectives and superlative adjectives. The question is okay 
because they have learned this more or less the same pattern in p3.  Adjectives are quite 
difficult for them because...em... they don't know too many adjectives in the basic form 
and then we have to introduce the comparative form and superlative form in the same 
chapter. I think this is quite a lot for them. and even though we try to pre-teach some 
adjectives first. Some of them tend to mix up. 
G: Mix up the meaning. 
Y: Eh..no.. the form. Because we have to tell them that the adjectives with more than two 
syllables they have to use more and the most. 
(…) 
Y: I think the book doesn't have enough..um..eh... teaching on the superlative and 
comparative form so we teachers will introduce the format first and then we will go back 
to the book, the ebook or the power point provided by the publisher. I don't think they have 
included a lot of adjectives because we cannot expect that the passage to include too many.  
As you have said, as it would not be natural to them. 
(…) 
G: Okay I see. Do you think this text is actually authentic to the students? Like the 
conversation between the sister and the brother?   
Y: I don’t think.. 
G: It's actually a story, do you think feel the students enjoy reading the story?  
Y: Mmm not really. But I mean the context is quite familiar to the. Because many of them 
have to the experience of going to the supermarket. And they compare the prices, but I 
don't think they will use the same language to talk about.  
 
 
 
Teachers’ perceptions on teaching and learning grammar using the textbook 
(This section needs to be read in conjunction with Appendices 6-19) 
Teacher Y: 
Chapter 3 
 
In Box 10, Teacher Y thinks the Reading text as the language “input” is simple for learners in 
terms of the ‘How much’ question as it is in Primary 3 syllabus. She points out that the Reading 
text does not overuse adjectives in the comparative and superlative forms which makes the text 
more natural, embedding the target grammar and lexis. She believes ‘shopping in a supermarket’ 
is a familiar real-life context to learners, yet, she doubts whether the language presented in the 
text reflects the daily language students use in their shopping experience. She thinks there should 
be explicit teaching of comparative and superlative forms before reading the passage.  
 
Box 10 
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Practice 1(Appendix 9) 
G: Do you find that they really use the target language? 
Y: …….I can see that the exercise or the practice requires them to use. Um… I think this is 
okay for them. This is a quite an easy practice. 
(…) 
Y: Usually they can do it if they can say the price correctly first. And for the teachers revise 
with them how to tell the price beforehand. 
(…) 
Y: They have learnt something like that. But not including the cents.  
(…) 
Y: I think the writer of this book have assumed that the students are able to master how to tell 
the price in English. So usually we teachers have to revise with the students first before 
they can really do this practice. 
(…) 
 
Practice 2(Appendix 10) 
Y: But for Practice 2, they have to look at the information from the various charts. And then 
they have to compare and write out the report. That… that may require more language 
and understanding. For some students, they may not be able to master. Because it 
involves quite a lot of other skills to… 
Y: I think this bar chart is… what is this, eh, charts with pictures, are familiar with them, 
because they have done it in p1 p2 maths, that it should be not too much problem. But for 
the Chinese students may have difficulty in understanding the English. If it’s done in 
Chinese, it’s okay. 
 
In Box 11, she feels that Practice 1 is more like an easy-to-manage ‘exercise’ which requires 
students to use the target language once students have mastered naming the price which includes 
‘cents’. Practice 2 seems to be linguistically challenging for Hong Kong L2 learners and it 
requires skills other than linguistic skills such as numeracy skills in understanding graphs and 
critical thinking skills in drawing out meaning from given data. 
 
Box 11 
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Activity (Appendix 11) 
G: if you imagine one of your classes, maybe the more able class, to do it. Do you feel that 
this activity is authentic to them? 
Y: Authentic? It’s very difficult to tell. I think for the NCS students in our school they will 
find it quite easy. 
G: Because they have more daily use of this kind of conversation? 
Y: Yes. 
G: ok, so do you think, I mean the NCS students, do you think they have a problem in using 
the formulaic chunks, like “Here it is”, “Here is your change”, “Thanks”, “Goodbye”. You 
don’t think that they have difficulty in saying this. 
Y: No.  
G: No difficulty in using this daily language.  
Y: I think they have done something like this in p3.  
 
In Box 12, Teacher Y thinks it is hard to tell whether there is an authentic purpose for students to 
use the target language in the Activity. She believes the grammatical forms as well as the lexical 
items involved are at the right level for non-Chinese students (NCS) in Hong Kong, such as 
Nepalis, Indians and Filipinos. This is because the language required in this Activity resembles 
their interlanguage.  
 
Box 12 
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Reading (Appendix 12) 
G: So you feel that for the Chinese students, vocabulary and the grammar can stop them 
from understanding fully. 
Y: At least when they come to read the passage, they know the words and the language 
focus. And they can easily understand the passage more easily. 
G: Okay, so in order to let them get the meaning from this text, they have to get better 
understanding of the vocab and the grammar first. Is it a normal practice for you to 
encourage the class to re-read the main text for once, or in the next lesson, you will read 
again, to make sure they understand? 
Y: Yea, yea, usually we read the main text at least three times… 
G: At least three times. 
Y: At least three times. And when we go back to it, sometimes I will ask them to highlight 
the learnt structure. 
G: Highlight the learnt structure. Ok, so do you feel that they feel useful about highlighting 
the target language and notice the pattern inside? 
Y: I think highlighting helps them to notice the pattern and then it helps them how the 
language focus can be used. 
 
Language Focus (Appendix 13) 
Y: To present the grammar point. First of all I will teach the vocabulary, and then eh… I 
will go to the language focus using the powerpoint and or do some activities related. It’s 
similar to what we have been doing in the past. Communicative approach because 
usually the focus, the language focus is in the form of Q and A or a dialogue. They can 
do some activities in this pattern. 
G: Usually it’s a teacher-to-student interaction or it’s like a demonstration or student-to 
student? 
Y: Yea. Both ways. 
 
Chapter 4 
 
In Box 13, Teacher Y thinks that it is important to aid students’ comprehension of the 
Reading text by pre-teaching “the words” (i.e. target vocabulary) and grammar structures 
explicitly. After re-reading the text a few times, actively encouraging the students’ to highlight the 
target grammar patterns can help them ‘notice’ the pattern and understand how the learnt 
language is  embedded in the context thus potentially providing students with the linguistic 
scaffolding they need to apply the same target language in new contexts.  
 
Box 13 
 
In Box 14, Teacher Y believes what is taught in the Language Focus can be put into practice 
which involves real communication after the presentation of the grammatical rules, identifying  
this as an element of the Communicative Approach.  
 
Box 14 
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Task (Appendix 18 & 19) 
G: So during their editing of the draft, do you see any difficulty in their writing? 
Focusing in grammar. 
Y: The grammar should be ok, because it’s not too difficult. But sometimes they, 
eh…it’s quite difficult for them to think of …eh..a reasonable..eh… new dish. 
Sometimes they mix up interesting dish with different ingredients. But it’s interesting, 
and then I will go back to their drafts and explain to them. But usually I accept 
whatever they have written. 
G: Because they are being creative at that time. Because they have to discuss their menu 
do they actually have English in their discussion? 
Y: During the discussion, I don’t think they can do it for the 4A. For the other NCS class, 
they can do it. Because English seems to be their common language. 
G: So for the locals, they do not seem to use English too much…um… is that.. 
Y: But once they have the script ready, they can follow, so they have to have something 
to follow. 
 
In Box 15, Teacher Y thinks the Task does not pose a great demand on students’ grammatical 
knowledge. But she doubts if Chinese L2 learners will use English for negotiation on their choice 
of language in their co-constructed, adapted version of a play script because Chinese L2 learners 
will comfortably code-switch to using Cantonese as their common and first language in their 
discussion. She alleges that Chinese L2 learners heavily rely on visuals (written texts) for their 
oral language production. 
 
Box 15 
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Reading (Appendix 6) 
S: The context is quite natural. The experience, learning English to buying something is 
the best. But for this chapter only. But for the other chapters, I don’t think they very 
naturally present the language items. But this one is okay, about the price, expense, 
compare the adjectives. 
 
Language Focus (Appendix 8) 
S: Yes…We will after presenting this part (the tabulated grammar points), we will ask 
them to do some practice. 
(…) 
S: Teaching this part (language focus) first, and then back to the reading, and ask them 
to find anything they can highlight in the language focus we’ve learnt (in the text). \ 
Practice 1(Appendix 9) 
S: Many students do not know how to pronounce this. For the non-Chinese students, 
they have no  
difficulty because they have learnt this in Maths before. But for Chinese students I 
think they have difficulty with the number, the spelling.  
 
Teacher S: 
Chapter 3 
 
In Box 16, Teacher S is satisfied with the context in which the Reading text is set because it 
presents natural language items to Hong Kong students. 
 
Box 16 
 
 
 
 
 
 
In Box 17, Teacher S explains the usefulness of Language Focus as an explicit presentation of the 
grammar points. Then he will instruct students to highlight the pattern in the Reading text. 
 
Box 17 
 
 
 
 
 
 
In Box 18, Teacher S expresses his concern over Chinese L2 learners’ oral expression of price 
because they learn to name prices only in Cantonese in Mathematics lessons. 
 
Box 18 
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Practice 1(Appendix 9) 
G: Do you think the students really have to need to use the language? 
S: But this should be for the part A, they have to listen first, so they… 
G: You think they are interested to know? 
S: Yes… They pay attention to, and then they have to convert them into number. I 
think, so actually in the beginning they don’t know the price, but for the next part, 
not that interesting. They just, for the Chinese, I think it’s also not very interesting. 
Practice 2(Appendix 10) 
G: Do they have difficulty in using this pattern? 
S: yes yes yes, they they maybe they sometimes, we have learnt another form of 
comparative adjectives –er or –est, right, and they just confuse, they forget the 
“more”. 
G: Do you spend a lot of time explaining… (the pattern)? 
S: Yes, the ebook, the powepoint they illustrate this quite clearly.  
G: so you use the powerpoint to teach them? 
S: yes, and there is a table for different, showing them different examples, and they are 
able to get it. But after presenting the powerpoint, and then they will forget. This is 
very clear, very useful teaching material. 
 
Activity (Appendix 11) 
S: I think it’s quite boring, and ah, they are just buying something, but no purpose, I 
mean not that authentic.  
 
In Box 19, Teacher S feels that the second part of Practice 1 does not motivate students to use the 
target language because they only have to re-tell the information (i.e. price) they have found out 
from the tape. 
 
Box 19  
 
 
 
 
 
 
 
In Box 20, Teacher S states that students are easily confused about two different comparative 
forms: ‘-er than’ and ‘more…than’. He thinks that the powerpoint provided by the publisher 
supplements the textbook’s drawback of merely presenting the use of comparative in 
‘more…than’ form. Explicit presentation of both different forms of comparative (‘-er than’ and 
‘more…than’) as well as superlative (‘the –est’ and ‘the most…’) is very useful for students’ 
language learning. 
 
Box 20  
 
 
 
 
 
 
 
 
 
 
In Box 21, Teacher S thinks that the Activity has no authentic purpose for students to use English. 
 
Box 21 
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Reading (Appendix 12) 
G: Do you think this text is natural in presenting the target language? 
S: Yes, better, because this is about pricing, food, buying. This is real situation. And this     
  story is quite funny. 
G: So the target language of this chapter, they appear in the text. You think the frequency 
is normal, not too high or not too low? 
S: Actually, actually, there is quite too much. Keep asking what you like and what she 
likes… quite a lot of repeating. But this is the point of textbook, right? So maybe in 
that case, it’s not too much for them, it’s better than the other chapters. 
 
Practice 1(Appendix 14) 
S: I think it’s not difficult to them. They frankly think it’s boring. They just count the 
thumbs and then they say “better” and “best”. It’s easy.  
G: What do you feel about the presentation of this table is good enough? 
S: Yes, it’s good it’s good. Very helpful. Because they, some of them still say “gooder” 
and this one can remind them. 
 
Chapter 4 
 
In Box 22, Teacher S agrees that the Reading text is set in a real-life situation. He believes the text 
exposes the target grammar patterns too frequently, and at the same time, admitting that this is the 
point of having a textbook. 
 
Box 22 
 
 
 
 
 
 
 
 
In Box 23, Teacher S thinks Practice 1 is a mechanical exercise which does not pose much 
linguistic and cognitive challenge to students. He reckons making the language salient with an 
explicit focus on forms at the top of Practice 1 in the form of boxes can help remind students of 
the correct grammar patterns.  
 
Box 23 
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Practice 2(Appendix 15) 
S: they are only talking, without any decision-making.  
G: Is there any context here? 
S: It’s just role-play. Students just practice and so they have to use this language pattern. 
G: do you think it’s motivating enough? 
S: I can’t say it is very boring. It’s quite ok, because they are practicing this type of 
conversation. Yeah. Asking them about their preference. Practising their speaking skill 
is ok. 
 
Task (Appendix 18 & 19) 
S: Yes, actually, they do not like writing, but the point is they write their own act, and 
they can present it and they will love it very much. They have very creative and 
funny ideas. 
(…) 
G: do you think these 2 worksheets are helpful? 
S: yes yeah, step by step, finish this, after finish the... the price list. For Chinese 
students, I think they are not fond of writing or acting very much. 
(…) 
S: I think role-play is quite a good way, but for Chinese, we have to, I mean, put more 
efforts to help the students bit by bit. It is something like a process writing. It takes 
time and in a Hong Kong classroom, I think there is not much time. I think even 
Chinese students, they enjoy during the role-play. Because it is their work. They need 
more encouragement and support. 
 
In Box 24, Teacher S feels that learners are not engaged in decision-making in Practice 2. The 
context is established only through role-playing. And it has its function in getting students to 
practice their oral skills in producing the target grammar structure. 
 
Box 24 
 
 
 
 
 
 
 
In Box 25, Teacher S feels that the Task of rewriting own versions of scripts can give learners a 
sense of ownership and therefore motivate learners’ engagement. He also recognizes students’ 
role-playing using their scripts enable them to enjoy the process. Besides, by providing students 
with the menu and the script template, students are led towards creating their own product.  
 
Box 25 
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Reading (Appendix 6) 
C: I think for the reading, the passage is only for them to be, maybe, interest, arouse their 
interest to read the story to let them to know the text. So if the teacher will not point out 
the grammar to them, I don’t think the students will notice. They will not. They will not 
notice. They will read without knowing the grammar points. 
G: Why do you think they will not notice the grammar? 
C: I think because they just read the words. Don’t know the rules, don’t know why there is 
a “s” after this… 
(…) 
C: I think there is enough exposure (of the target grammar points) in the text, because the 
purpose is just to point out as an example of the grammar of how to make use of the 
grammar in the writing, or in the text. Honestly telling, we will concentrate on teaching 
grammar.  
 
Practice 1(Appendix 9) 
G: Do you think the audio script is natural? Do think the students actually enjoying 
listening to the tape? 
C: I think it’s okay. I don’t know whether they will enjoy or not. But they can manage. 
They can do this task. 
(…) 
G: What do you think about the context of the practice? 
C: No. it’s just “look at the prices and finish what they say”. I mean it’s much better if it is 
their own personal experience. Related to personal experience. 
 
 
Teacher C: 
Chapter 3 
 
In Box 26, Teacher C believes the Reading text serves the purpose of arousing students’ interest 
in the topic. Without teacher’s guidance, students will not ‘notice’ the target grammar points and 
will comprehend word by word. She thinks the text sufficiently exposes target grammar points to 
learners because the presence of the target grammar points can demonstrate its use in a written 
text. 
 
Box 26 
 
 
 
 
 
 
 
 
 
 
 
In Box 27, Teacher C thinks the audio tape includes natural language. But she is not certain about 
the enjoyment of learners get from listening to the tape. She believes the Practice is not 
linguistically demanding and there is no meaningful context for the Practice. 
 
Box 27 
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Practice 2(Appendix 10) 
G: Do you think it’s difficult to the students to understand the charts? 
C: If teachers do not explain, I don’t think our students can do it. 
G: Do you find this practice contextualized? 
C: Yea, they did a survey. Em…good enough? I think it’s okay, because they have some 
practice on what survey is about. And it’s about their favourite drinks. From my 
observation, many of them bring drinks to school and drink during recess and after 
lunch. So I think it’s quite related to daily life. 
G: Is the language here, do you think it is normal for a presentation? 
C: Normal? Eh… it’s, you know, for the beginning learners, I think it’s okay, just a kind 
of training, right?  
 
 
Activity (Appendix 11) 
G: Do you think it’s an engaging task, motivating task, activity? 
C: Eh…I think let them do is better than just watching and listening and finish the task. I 
think let them do something is they can learn better. Yeah, they can learn better. 
G: Provided that the grammar is learnt already? 
C: Yes, of course, otherwise they do not know how to use. It is a kind of consolidation. 
 
In Box 28, Teacher C believes students may lack the ability to read all the graphs in Practice 2, 
which affects their capability in filling in the blanks with appropriate comparative and superlative 
forms. She feels that, in the end of this Practice, it is set in a context which relates closely to 
students’ daily life as they have the habit of bringing drinks to school where students have to 
conduct a survey. She does not totally agree that the language used is representative of daily 
language in the context of presentation. However, she thinks that the language presented in this 
Practice is acceptable for a ‘training’ purpose for beginner language learners. 
 
Box 28 
 
 
 
 
 
 
 
 
 
 
In Box 29, Teacher C acknowledges that the Activity offers students a chance to have some hands-
on experience in performing a task. She believes learning, at the stage of consolidation, can occur 
through doing this Activity, given that students have already mastered the target grammar patterns 
practiced previously.  
 
Box 29 
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Practice 1(Appendix 14) 
C: Just a few in the blanks, but later on they need to fill in. So, for me, I think this 
exercise is okay. 
G: Do you think just letting them do the oral presentation… 
C: Yea, oral, just write in the textbook is okay, do not need to write in another exercise 
book. 
G: because they don’t think it’s meaningful to copy? But to speak out, it’s meaningful 
to speak out? 
C: Yea, Yea, many of them like answer the questions, do by themselves is okay. 
 
 
Chapter 4 
 
In Box 30, Teacher C does not think the context of the Reading text itself is familiar to students 
because the restaurants mentioned are not authentic. However, she feels that this may be an 
advantage because students often become bored with familiar, everyday settings. The creation of a 
new context may in fact increase the interest level of the students. She believes if the play is about 
something real in students’ daily life, it will not be as interesting as it is now. 
 
Box 30 
 
 
 
 
 
 
In Box 31, Teacher C regards Practice 1 as an exercise in a fill-in-the-blanks format. She does not 
think it is meaningful to copy the whole text in this Practice to another piece of paper; instead, 
there exists a communicative purpose for students to orally respond to the questions.  
 
Box 31 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Reading (Appendix 12) 
G: Do you think the context is familiar to them? 
C: No…I think it’s funny, funny context. Yea they enjoy very much. If it’s about 
McDonalds, the context is related to them but they will not think it is quite 
interesting. This is (pointing at the text) not the restaurants they know. So I think 
this is quite interesting. They like it very much. 
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Task (Appendix 18& 19) 
G: Do you have to correct their grammar? 
C: Grammar, because it’s not difficult, they can just refer to the reading, just follow the 
reading and write. So many of them just copy. Just change some of the vocabulary 
only. So follow the scene in textbook, the reading task. So it’s not difficult for them, 
for example, Scene 1, then they refer to the book Scene 1. 
 
Practice 2(Appendix 15) 
G: Do you have to explain the rules to them? 
C: Of course, or not they don’t know how to do it.  
G: Is the context realistic to our students? 
C: Not enough. The context to related. Because they have experience to go to eat in a 
restaurant. But just the instructions are not good enough. So “What would they like 
to eat?” (pointing to the instruction), they have to go to that one. (pointing to the 
question stated in the table on top: “Which would you like, …?”) 
(…) 
C: They have to role-play but their answer is controlled by the pictures. Just look at the 
pictures and pretend they are Andy… 
 
In Box 32, Teacher C thinks there is no explicit explanation of the grammatical rules in Practice 2 
which hamper students’ ability in completing the Practice. She finds the context being related to 
students’ daily experience of going to the restaurant. Yet, she feels that there is a loophole in the 
instruction part, where students may think they only have to ask the ‘what’ question.  
 
Box 32 
 
 
 
 
 
 
 
 
 
In Box 33, Teacher C thinks the Task involves copying from the Reading text, therefore the 
grammar is not a problem to students in re-writing scenes of the script. 
 
Box 33 
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Reading (Appendix 6) 
Y: For me, I will…they have a very good powerpoint, provided by the publisher.  
G: So in the powerpoint, they have the table like this? 
Y: They have some examples, after that, they will few sentences to explain how to use 
this kind of grammar. For example, when do you use “much”. And after that, they will 
show this table. And then they will give some practice, yes, practice exercise. 
(…) 
Language Focus 
Y: I sometimes I need to tailor-make, for example, teach them step by step. Like maybe, 
revise the number with them first. Yea, teachers need to tailor-make, not just follow the 
examples given by the textbook.  
G: This is because you think that the textbook is not doing enough in teaching the dollars? 
Y: Ng. Maybe before teaching the dollars, they need to write, they do not know to know 
the written form in English.  
G: So you would like teach more on the written form? 
Y: Ngng. (nodding) 
 
In what ways do teachers feel they need to supplement the textbook in order to more 
closely reflect task-based strategies for learning grammar? 
 
Chapter 3 
 
In Box 34, Teacher Y suggests using the powerpoint slides provided by the textbook publisher to 
support students’ grammar learning with structured exposure to examples. She also believes 
teachers have to tailor-make teaching materials to cater for the need of learners at different levels 
of English ability. For instance, students may not be able to convert numerical expression of 
dollars into written English form. Therefore, before explicit explanation is given on ‘How much’ 
question in Language Focus, she would like to teach them the conversion skill first. 
 
Box 34 
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Practice 1(Appendix 9) 
Y: Usually they can do it if they can say the price correctly first. And for the teachers 
revise with them how to tell the price beforehand. Yea... but for, for, half, nearly half of 
the student from 4A, that will be very difficult for them. Because many of them still 
cannot master how to name the price, tell the numbers. 
(…) 
S: Yea… but, eh for the syllabus, I think P4 they have learnt that before about the talking 
about the price, maybe just dollars not the cents, I am not sure. But if this one is for 
helping the students, maybe you have to show and teach the reading form first. 
(…) 
C: I think it’s better for them, you have to give them some contexts, for example, your 
mommy asks you to do shopping at the supermarket and then what do you want to buy. 
I think if we create such kind of context, it will… 
G: Because you don’t see there is a context now? 
C: No. it’s just “look at the prices and finish what they say”. I mean it’s much better if it is 
their own personal experience. Related to personal experience. 
 
 
Practice 2(Appendix 10) 
C: Read the graphs? I don’t think so, teachers have to explain.  
G: Teacher need to the do explanation? 
C: Yea. 
G: Do you think it’s difficult to the students to understand the charts? 
C: If teachers do not explain, I don’t think our students can do the fill-in-the-blank. 
 
In Box 35, Teacher Y and Teacher S agree that pre-teaching the ‘dollar and cent’ expression 
should be take place before learners do Practice 1. Because what hampers learners’ 
communication is not the question and answer pattern of ‘How much’ and ‘It’s…’, it is the part of 
naming the price. Teacher C suggests creating a personal context for learners to use the target 
language with more meaningful purpose.  
 
Box 35 
 
 
 
 
 
 
 
 
 
 
 
 
 
In Box 36, Teacher C thinks teachers have to teach students the skills in reading the charts in 
Practice 2. Otherwise, students’ language production will be hindered. 
Box 36 
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Activity (Appendix 11) 
G: Do you think that this is interesting enough to them? 
S: I think it’s quite boring, and ah, they are just buying something, but no purpose, I mean 
not that authentic. Maybe we change a bit to say, we are going to have a party with a 
budget, and then they cannot buy anything they like. Maybe a bit more authentic. 
Because this game is only buying and selling, quite boring. 
G: Do you think you have to pre-teach it (the daily language)? 
S: Yes, I will remind them again. I am not sure all of them know to use. Yea, this 
conversation. Maybe some of them have learnt this, but we have to pre-teach first. 
G: You prefer teaching them before they do this activity or you remind them afterwards? 
S: Usually I do this kind of task, I will select the smarter students to do some 
demonstrations with me, I will be one of the students and I will ask another student 
helper, and then we will demonstrate once to the other students. And then let them do in 
the group like this. And then finally ask them to present. 
(…) 
G: If your class really have to do it, like this language (formulaic chunks), “here is your 
change”, do you think you have to teach it? 
C: I don’t think so, I think for this school’s students know how to say it. For the NCS. 
G: How about for the local students? 
C: For local students, yes, we need to teach and let them practice. 
 
In Box 37, Teacher S suggests making the context of Activity more authentic and hence more 
interesting by encouraging students to make logical decisions on their own. He also thinks 
demonstration of the oral interaction can scaffold students’ language learning. Both Teacher S and 
Teacher C agree that pre-teaching of formulaic chunks should be taught before Practice 2 takes 
place. 
 
Box 37 
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Practice 1(Appendix 14) 
Y: um… for this practice, it’s okay for the 4A because eh… it doesn’t involve too much. 
But I have to pre-teach this. The three forms of good and bad, because if they have a 
different outlook compared with the others. They have different words.  
(…) 
C: For some of the students, they don’t know what it is, because the drawing is in the 
worksheet. A thumb, what does it mean? Thumb up, thumb down. Up means good? 
Yea, teachers also need to explain, otherwise they do not know. 
G: The graphics is not good enough in this sense? 
C: Maybe it’s better to give them some keys right beside it, for example, this one means 
“very good” something like that. 
 
 
Practice 2(Appendix 15) 
S: Because it’s speaking and listening, if consolidate their understanding, it can extend it 
to some simple writing task.  
G : Why do you prefer writing task? 
S: oh no just an example. Just an example. Actually… in real cases, in real life, they 
seldom write anything in a restaurant. It’s not a good idea actually.  
(…) 
C: Maybe how about having main course, dessert, main course something like that. Look 
more like a real menu. Will be better. Like what main course do you like, then they go 
back to refer to the menu “main course” part and then you can choose. Now teachers 
need to explain something which is not normal. 
 
Chapter 4 
 
In Box 38, Teacher Y believes the comparative and superlative forms of ‘good’ and ‘bad’ should 
be pre-taught before learners do Practice 1. Teacher C complains about the graphic presentation 
of ‘comparing how ‘good’ or ‘bad ’ with the icons of ‘thumb up/ down’ . She thinks keys should 
be provided right next to the graphics to aid students’ comprehension of the meaning of the icons. 
 
Box 38 
 
 
 
 
 
 
 
 
 
In Box 39, Teacher S suggests extending Practice 2 into another form of practice such as written 
form to consolidate students’ understanding of the target grammar structures. However, he does 
not think writing is an authentic act for students to do writing in the context of a restaurant – 
asking preferences of food. Teacher C believes the menu can be modified to classify food items 
into categories such as ‘main course’ and ‘dessert’, resembling a real menu we can find in 
restaurant, which can exemplify the target grammar structures more authentically. 
 
Box 39 
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Task(Appendix 18 & 19) 
Y: Because we do co-planning together, and we have talked about how we can prepare the 
different drafts and one teacher is responsible to write out the different drafts. Yeah. 
(…) 
G: So if you could do it again, how would you, what would you provide them, like during 
the discussion, that they can use English? If you could do it again… 
Y: I think I have to teach them some language for discussion first. But so far, I haven’t 
come to this yet. But we have some eh.. lists of that we can teach to help them to do 
discussion. 
 
 
In Box 40, Teacher Y thinks teachers’ preparation for several versions of adapted scripts is 
essential for the purpose of modeling. And she would like to teach students language or provide 
them with a list of ‘what they can say’ to help them maintain oral interaction using English for 
group discussion as the textbook does not scaffold students in this aspect. 
 
Box 40 
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Chapter 6  Discussion 
 
In this Chapter, a critical analysis supported by the literature and a reflection of the major issues 
arising from the findings will be included. Implications drawn from the findings will also be 
discussed. 
 
Experienced in practising the task-based curriculum 
 
All the teachers in the study are experienced in implementing the task-based approach. 
Information from the questionnaire reveals that they have used the task-based approach since the 
CDC re-established its curriculum, embedding the element of task-based learning, in 2004.  
 
Emphasis on explicit grammar teaching 
 
All three teachers prefer explicit ways of teaching grammar for different reasons: Hong Kong L2 
learners’ insufficient exposure to English in daily life, students’ lack of decoding skills to 
comprehend the meaning of target grammar points in the Reading passage, students’ lack of the 
independent ‘noticing’ habit in a contextualized language ‘input’. With reference to Krashen 
(1985), a second language can be acquired by young learners implicitly, simply through exposure 
to plenty of comprehensible input in the target language. In other words, the reason why the 
teachers resort to explicitly pre-teaching grammar points maybe because they believe that the 
input in the target language is not comprehensible enough to learners. While the Curriculum 
Development Council (1999) suggests a balance between a focus on form and meaning, the 
teachers believe misunderstanding about form can deter students from getting meaning from 
written texts. ‘Noticing’ the difference between forms the learner uses and target-language forms 
is part of “acquisition”. Students’ weakness in doing so may be attributed to the fact that the 
textbook does not scaffold students to undergo“accommodation”, “restructuring” and 
“experimentation” (Richards, 2002, p.40). 
 
Shared view on the role and importance of grammar teaching 
 
All three teachers deem grammar as important in second language education. They share the view 
about the essential role of grammar i.e. grammar is deployed in order to achieve a more precise 
expression particularly in writing, making things easier for readers to process (Willis & Willis, 
2007). It is interesting that they seem to ignore spoken output. One teacher points out students 
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may be easily discouraged by repeated grammatical mistakes. This leaves space for us to wonder 
whether there is a constant stress on form rather than meaning in teachers’ assessment of students’ 
language learning, leading to the over-corrections of grammatical mistakes, contradicting with the 
CDC’s (1999) belief of striking a balance between a focus on form and meaning. 
 
Prevalence of the weak form of task-based approach 
 
All three teachers agree that explicit instruction should be done to help students ‘notice’ the target 
grammar structures before the Task in the unit. This coincides with Skehan ‘s (1996, as cited in 
Willis, 1996) definition of a weak form of the task-based approach: tasks as a vital part of 
language instruction but is embedded in a more complex pedagogical setting where focused, 
explicit instruction involving the noticing of “form” may precede and/or follow a task.  
 
Unanimous opinion on focus on “forms” 
 
All three teachers share the traditional approach to grammar teaching based on the teaching of 
language structures - a focus on “forms” through which one or more grammatical forms are 
isolated and specified for study (Long, 1988 as cited in Willis & Willis, 2007). They prefer 
presenting grammar rules using the section Language Focus as models to learners. They are fond 
of explicit grammar teaching with the support of examples in the powerpoint slides provided by 
the publisher, believing that students will be able to reach a higher level of accuracy. This is 
consistent with what Ellis (1993) finds out.  
 
Negligence of the meaning-making element 
 
Throughout the three interviews, despite attempts being made to ask questions about whether 
students see the communicative need to use the target language to make meaning in the exercises, 
activities or task in the unit, none of the teachers raised concerns about making meaning. When it 
comes to grammar teaching, they all seem to be more concerned about whether the target 
grammatical forms can be replicated correctly, without considering “the learners’ immediate need 
of language items” (Richards, 2002, p.40). Primary 4 students’ copying text to text is an 
acceptable act to the teachers as long as the students can reproduce the correct grammatical forms. 
They do not care too much if the Task requires learners “to draw upon their framework of 
knowledge and skills in the process” or not (CDC, 2004, p. 128). 
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Presence of a Task says it all in reflecting task-based strategies?  
 
All three teachers, when asked to conclude whether Longman Elect 4A can meet the curriculum 
criteria of task-based learning as stated in the CDC documents, agreed that the presence of a task 
at the end of every unit proves its attempt to achieve task-based learning. One teacher mentioned 
“context” as if she was referring to “a context in which the purpose for using English emerges” 
(CDC, 2004, p. 128). Out of the five criteria defining a good task according to the CDC (2004), 
the other four including: “have a purpose which involves learners in the use of English for the 
various purposes in the Learning Targets and Objectives; involve learners in a mode of thinking 
and doing; require learners to draw upon their framework of knowledge and skills in the process; 
and engage learners in carrying out a purposeful activity leading towards a product” were not 
mentioned at all. This may raise a concern over how thorough their understanding of task-based 
learning is and whether additional training is required to help teachers adapt and supplement 
textbooks to more closely reflect task-based approaches. 
 
Teachers’ supplementations to the textbook 
 
The teachers interviewed suggested ways to supplement the textbook, such as 
• tailor- making teaching materials to help students acquire linguistic forms step by step, 
utilizing the publisher’s powerpoint to teaching target language with examples in the drilling 
format,  
• creating personalized context for students, adding real-life element,  
• teaching how to read the graphs/ charts , explicitly explaining the meaning of ‘thumb 
up/down’,  
• extending speaking exercise to another skill-training for consolidation (preferably written), 
• developing different versions of scripts for modelling, having demonstration of oral 
interaction, pre-teaching formulaic chunks, teaching students language to facilitate group 
discussion.  
 
Among all these suggestions, most of them are about scaffolding grammar learning with 
“grammar-focused work” in the form of exercises before a task (CDC, 2004, p. 128). One teacher 
suggested that exercises should also be “contextualized”, coherent with what the approach 
proposed in the CDC (2004, p. 128). Besides, some graphic presentation in the textbook may 
hinder students’ cognitive understanding and hence their language production, teachers stated its 
importance to clear up students’ doubts in understanding the visuals. Extending speaking 
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exercises to another to writing training can be seen as evidence to show the teacher’s emphasis on 
writing over speaking, typical for Hong Kong teachers. In order to “engage learners in carrying 
out a purposeful activity leading towards a product”, the teachers would like to model the writing, 
demonstrate the oral interaction pattern and teach students functional formulaic expressions to 
maintain an oral interaction (CDC, 2004, p. 128). However, no teachers mentioned that 
supplementation should be given during or after a task.  
 
Implications 
 
As teachers implementing grammar pedagogy via a task-based approach, we have the professional 
responsibility of understanding task-based learning in depth and hence in turn have the ability to 
critically evaluate the limitations of a published textbook purporting to reflect the task-based 
approach. Perhaps it is unfair to expect textbooks to strongly reflect certain approaches to 
language teaching and perhaps it should be assumed that properly trained teachers are equipped 
with the understanding and skills to enable them to adapt and supplement the textbook so as to 
ensure a match between the curriculum objectives of task-based approach and the grammar 
teaching learners receive. This first requires teachers to be knowledgeable about and know how to 
implement the strategies embedded in TBL. 
 
Teachers, being dependent on prescribed textbooks, should be trained to be critically aware of the 
treatment of grammar and lexis in published textbooks so that they are able to judge what is and 
what is lacking in the textbook in achieving task-based approach. They will be in a better position 
to help L2 learners in their language acquisition if they are more knowledgeable and perceptive 
about the latest TBL theories.  
 
Grammar rules and explanations may only help learners in their formation of initial hypotheses. 
No matter how good the description of a given rule is and how well-designed and sequenced the 
grammar exercises are, explicit, formal instruction alone cannot help the learner to arrive at a full 
and adequate knowledge of a given linguistic form. The learner has to further elaborate his 
knowledge by testing, correcting and confirming on the basis of continuing contact with the L2, 
i.e. by engaging in meaningful communication in the target language. For teachers, this means 
they need to be well aware of the fact that L2 grammar instruction should be introduced under the 
context of meaningful language learning activities in which communication among learners is 
necessary.  
Teachers cannot rely on textbooks alone to provide language learning opportunities that align with 
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task based methodologies. Textbook writers are not trained teachers and so cannot be relied upon 
to consistently produce language learning opportunities via a textbook that provide both meaning 
and form focused activities which focus on accuracy and fluency. It must be the role of the 
teacher to apply his / her professional judgment in the analysis of texts, activities and tasks in a 
textbook and to adapt or supplement as appropriate in order to ensure that students focus on 
language in ways that are aligned with the tenets of task based approaches 
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Chapter 7  Conclusions 
 
In this dissertation, an attempt was made to explore how closely a representative textbook reflects 
the Task-based approach described in the CDC (2004) by analyzing the stance taken by textbook 
writers and by looking at how Primary English teachers conceptualize and implement TBL with 
the use of the textbook. The findings in Chapter 5 have addressed the research questions. There 
exists a gap between teachers’ conceptual understanding of TBL and the TBL defined by the CDC. 
Some of the important issues concerning TBL identified in my analysis of the same unit of the 
textbook were not raised by the teachers. This seems to suggest that it is the teachers, not the 
textbook, that determine how far task based learning as described in the official curriculum can be 
implemented. 
 
Limitations of the study  
 
In this study, the teachers’ articulation of their views on how closely a representative textbook 
reflects the curriculum requirements for a task-based approach to language learning may be 
constrained by the nature of the content, the exercises, the activities and the task in the particular 
unit given to them for discussion. What is not discussed may not necessarily mean that specific 
elements in the curriculum are therefore absent in the textbook. More reliable data could possibly 
be obtained if more units of the textbook were made available for analysis and use. However, the 
severe time constraints limited the scope of this research study. 
 
Implications for further study 
 
How far can teacher training shape teachers’ conceptualizations on TBL? 
It is evident that teachers are the stakeholders in the implementation of a curriculum innovation. A 
key issue is teacher training, through which teachers can acquire a better understanding of the 
innovation’s aim and benefits for learners. In the current study, the correlation between teachers’ 
conceptualizations and teacher training has not been thoroughly examined and is yet to be 
investigated. It would be even more insightful if teachers’ post-training reflection can also be 
taken into account. 
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How far is the wash-back effect of covering all units in the textbook in one academic year 
hindering the implementation of TBL? 
Apart from teachers, the syllabus planner of the English subject at school has a crucial role to play. 
The findings showed that teachers who were reluctant to provide students with more linguistics 
support suffered from the wash-back effect of catching up with the tight teaching schedule. 
Teachers alleged that ‘time’ is the constraining variable which influences how much they can 
prepare and adapt teaching for L2 learners. The difference in the syllabus and TBL’s orientation 
should be compromised if TBL is to be successfully implemented, living up to the expected 
outcomes of the CDC. To get a full picture about the wash-back effect from overwhelming 
teaching syllabus, a study can be further conducted. 
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Appendix 1:  Questionnaire 
 
Teaching experience:             year(s) 
Number of classes teaching in this academic year:         (Primary            ) 
Experience in teaching the new curriculum:             year(s) 
Position at school: _______________                
Institute from which they gained their professional teacher training:   ____________              
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Appendix 2:  Full transcription of interview with Teacher Y 
 
(G: Me) 
(Y: Teacher 1) 
G: First of all, what do you understand by learning grammar? To your experience, you think that 
grammar should be taught explicitly using rules or and implicitly using activities? 
Y: eh…since I have been learning grammar both ways. I've been learning how to teach grammar 
in both ways. When I was in the College of Education, we…eh… were told that we should not 
teach grandma explicitly. By the time we, the teachers, were encouraged to use the 
communicative approach. We will arrange activities for students to take part. And through the 
taking part, we assume that they will master the grammar. But then after 10 to 20 years of practice, 
General English teachers found that we cannot achieve what we want. So from that time on, the 
Hong Kong I.Ed will arrange other seminars to help the teachers know that… they…em… they 
can use a variety of methods to teach grammar.  
G: Ok… 
Y: We can arrange activities for them to use the target language or we can teach to grammar 
explicitly.  
G: Ok… 
Y: That's why I have been using both methods. 
G: Ok, yes, thank you… So, what do you think about the role of learning grammar in English? 
Maybe some of the teachers think that grammar is not the most important thing. Then do you 
think it is important to English learners? 
Y: I think grammar learning is important for students to master writing skills. So it would be okay 
that if, they can learn from listening and reading. But…if …if we..eh... we have to ask them to 
write, they have to learn to grammar rules. Otherwise they would just write 
sentences…um…mixing up words.  
G: words…yes… 
Y: words…and they are not in the correct grammar. 
G: Do you agree that grammar can allow students to express themselves more efficiently? More 
efficiently. 
Y: To a certain extent yes. But for me I think that exposure is the most important. They have to 
listen to exposure they have to read books if they expose 
G: exposure… 
Y: expose themselves enough they will master the grammar...naturally. If at the same time to 
teacher will introduce the grammar explicitly they will master well. Because from my experience 
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of teaching the 6C (a class of non-Chinese students (NCS)) . If I try to explain the grammar 
points to them, since they have the basic command of English, they can understand more easily.   
G: yea yea…  
Y: But for 4A (a local class)... 
G: It's a local class. 
Y: It's very difficult, even though I try to explain grammar to them in English or in Chinese, they 
don't seem to understand. Because they don't have enough exposure. 
G: exposure is the key point. 
Y: And also…whether they are motivated or have the interest to learn is very important too. 
G: motivation. So, so far as I know you have experience using to new curriculum for 10 years and 
I believe the new curriculum is about task-based learning. So…um… I also know that you have 
learned about this idea since you were back in college. Yes so what do you think about task based 
learning because I actually I hear some key words like exposure authenticity which is some key 
words of this approach. If you have to rate yourself your understanding of task based learning, 
how many points will you give from 1 to 5, in the scale of 1 to 5? You understand quite fully is 5. 
So... 
Y: I think...eh...  I can understand task-based learning quite well, I'll give myself for 4, 4. 
G: So now we can move to looking into detail… into the unit that we are discussing.  For chapter 
3 the reading text is the very first exposure to our learners in this book what do you think about 
the level of difficulty to our learners concerning the grammar? 
Y: In unit 3 of this Elect book 4A the major language focus on asking “how much” question and 
the use of comparative adjectives and superlative adjectives. The question is okay because they 
have learned this more or less the same pattern in p3.  Adjectives are quite difficult for them 
because...em... they don't know too many adjectives in the basic form and then we have to 
introduce the comparative form and superlative form in the same chapter. I think this is quite a lot 
for them. and even though we try to preteach some adjectives first. some of them tend to mix up. 
G:Mix up the meaning. 
Y: Eh..no.. the form. Because we have to tell them that the adjectives with more than two 
syllables they have to use more and the most 
G: yeayea... 
Y: yea.. It is a big target. 
G: And also there can be exceptions like cheap they have to use cheaper, but in this chapter it is 
not mentioned. In this table, it always uses “the most”, “more” pattern, the format. 
Y: yes…so I think the book doesn't have enough..um..eh... teaching on the superlative and 
comparative form so we teachers will introduce the format first and then we will go back to the 
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book, the ebook or the power point provided by the publisher. I don't think they have included a 
lot of adjectives because we cannot expect that the passage to include too many.  As you have said, 
as it would not be natural to them. So besides teaching this we will also provide the students with 
a table, the adjective table. We will ask them to learn to memorize the different forms of the 
adjectives first then they will go back to the textbook. 
G: Okay I see. Do you think this text is actually authentic to the students? Like the conversation 
between the sister and the brother?   
Y: I don’t think.. 
G: It's actually a story, do you think feel the students enjoy reading the story?  
Y: Mmm not really. But I mean the context is quite familiar to the. Because many of them have to 
the experience of going to the supermarket. And they compare the prices, but I don't think they 
will use the same language to talk about.  
G: so how about the first practice? The first practice requires the students to orally interact with 
each other after getting the information about the price in the tape. Do you find that they really 
use the target language? 
Y: …….I can see that the exercise or the practice requires them to use. Um… I think this is okay 
for them. This is a quite an easy practice. But when…do you want to? 
G: Oh yes. You can elaborate more. 
Y: But for Practice 2, they have to look at the information from the various charts. And then they 
have to compare and write out the report. That… that may require more language and 
understanding. For some students, they may not be able to master. Because it involves quite a lot 
of other skills to… 
G: How about… do they lack the skills in analyzing the, I mean in reading, in reading charts? Do 
you think they have the skills in reading charts actually? For example, this one about… 
Y: I think this bar chart is… what is this, eh, charts with pictures, are familiar with them, because 
they have done it in p1 p2 maths, that it should be not too much problem. But for the Chinese 
students may have difficulty in understanding the English. If it’s done in Chinese, it’s okay. 
G: Okay. Um…okay… if back to this practice one,  
Y: ok 
G: if you can really encourage them to use the language, do you think is there anything you can 
adjust this practice? Because the prices are already listed and what they have to do is… 
Y: just talk about it. Yes… this one may eh… but I don’t quite remember how we did it, because 
we are always in a hurry, you see because we don’t have enough time for us to go through one 
chapter. I think usually we will ask students to practice this buying and sel…asking for prices in 
pairs.  
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G: In pairs 
Y: Usually they can do it if they can say the price correctly first. And for the teachers revise with 
them how to tell the price beforehand. Yea... but for, for, half, nearly half of the student from 4A, 
that will be very difficult for them. Because many of them still cannot master how to name the 
price, tell the numbers. 
G: Very good. So I think the problem of this sentence structure. When I take a look at this 
textbook, I feel that um only little attention is paid to this sentence. Do you think they have learnt 
it in p3? 
Y: They have learnt numbers…ah… 
G: Prices? 
Y: They have learnt something like that. But not including the cents.  
G: So if I have to conclude by saying this textbook starting from the main text, it doesn’t pay too 
much attention to even naming the price in the grammar sense, do you agree? 
Y: I think the writer of this book have assumed that the students are able to master how to tell the 
price in English. So usually we teachers have to revise with the students first before they can 
really do this practice. 
G: Okay, yes. So lastly for this chapter, the activity is to let them create their own price list. 
Y: we didn’t do this one, because this is too much for my class.  
G: if you imagine one of your classes, maybe the more able class, to do it. Do you feel that this 
activity is authentic to them? 
Y: Authentic? It’s very difficult to tell. I think for the NCS students in our school they will find it 
quite easy. 
G: Because they have more daily use of this kind of conversation? 
Y: Yes. 
G: ok, so do you think, I mean the NCS students, do you think they have a problem in using the 
formulaic chunks, like “Here it is”, “Here is your change”, “Thanks”, “Goodbye”. You don’t 
think that they have difficulty in saying this. 
Y: No.  
G: No difficulty in using this daily language.  
Y: I think they have done something like this in p3.  
G: Yea. Thank you. So we can move to the next chapter. This chapter is a continuous one on the 
previous chapter. It starts off with a script and the language focus is 
Y: Ok, maybe I can share with you the approach. Usually when I start a new chapter, I will try to 
look at the language focus first, and then I like to teach the vocabulary and the language focus 
first. And then I will go back to the reading, I don’t think my student in 4A can fully understand 
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the play. If I don’t teach the grammar, I mean the vocabulary and the language focus first. Ok, but 
for the NCS students in our school, you can do it the other way round. Because they… all of them 
know how to read it. 
G: So you feel that for the Chinese students, vocabulary and the grammar can stop them from 
understanding fully. 
Y: At least when they come to read the passage, they know the words and the language focus. 
And they can easily understand the passage more easily. 
G: Okay, so in order to let them get the meaning from this text, they have get better understanding 
of the vocab and the grammar first. Is it a normal practice for you to encourage the class to re-read 
the main text for once, or in the next lesson, you will read again, to make sure they understand? 
Y: Yeayea, usually we read the main text at least three times… 
G: At least three times. 
Y: At least three times. And when we go back to it, sometimes I will ask them to highlight the 
learnt structure. 
G: Highlight the learnt structure. Ok, so do you feel that they feel useful about highlighting the 
target language and notice the pattern inside? 
Y: I think highlighting helps them to notice the pattern and then it helps them how the language 
focus can be used. 
G: So do they usually look through the table in the textbook? 
Y: Usually, ah…that is a summary, I usually make use of the powerpoint. 
G: make use of the powerpoint. 
Y: To present the grammar point. First of all I will teach the vocabulary, and then eh… I will go 
to the language focus using the powerpoint and or do some activities related. It’s similar to what 
we have been doing in the past. Communicative approach because usually the focus, the language 
focus is in the form of Q and A or a dialogue. They can do some activities in this pattern. 
G: Usually it’s a teacher-to-students interaction or it’s like a demonstration or student-to student? 
Y: Yea. Both ways. 
G: Okay…so for the practice 1, here it requires the students to look at the review and ask them to 
report to each other about the how good a restaurant is or how bad a restaurant is compared to the 
others.  
Y: um… for this practice, it’s okay for the 4A because eh… it doesn’t involve too much. But I 
have to pre-teach this. The three forms of good and bad, because if they have a different outlook 
compared with the others. They have different words.  
G: Do you think these two bars in the powerpoint is useful in teaching good, better and the best, 
the scale. Do you think they understand using this sign? 
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Y: Ok, they look alright. 
G: So you have to pre-teach and they can use it 
Y: Right. This is not too difficult. 
G: So Practice 2, they have to look at this conversation model and then they do the same in groups 
after looking at the menu. 
Y: In fact I don’t do this role-playing ordering food. Um… I just go to this part, the writing task. 
Because inside the writing task, they will use the same structure, asking for what they want and 
taking orders. In fact we cannot afford the time to spend, to go over all the practices.  
G: Yes sure. 
Y: Since this is similar to this. So I will just go to this task. 
G: Because do you feel this task is even more real to them? 
Y: Yea, maybe, yea. 
G: More real. Okay. Why do you think it is more encouraging for them to use? 
Y: Because after reading the main text, I ask them to do role-play. And the students seem to be 
quite interested in doing the role play. 
G: After reading the main text you do role-play. 
Y: Since the writing task here is like an adaptation of the main text, they find it more interesting.  
G: Did you, in the last term, did you ask them to actually role play the adapted version of their 
script? After doing this task? 
Y: I asked them to do it, after they have done it, I just ask them. Because this is.. I don’t 
remember… a group work. 
G: It is suggested to be done in group. 
Y: Group work group work. So I asked them to do the role play as a group after they have 
finished writing their own version of the scene. 
G: Okay so as suggested by this book, the approach of teaching this writing is process writing.  
Y: Yes.  
G: Yes, do you share the same experience? 
Y: Because we do co-planning together, and we have talked about how we can prepare the 
different drafts and one teacher is responsible to write out the different drafts. Yeah. 
G: Maybe you have one to two drafts before they come to the final product.  
Y: Uh huh. 
G: So during their editing of the draft, do you see any difficulty in their writing? Focusing in 
grammar. 
Y: The grammar should be ok, because it’s not too difficult. But sometimes they, eh…it’s quite 
difficult for them to think of …eh..a reasonable..eh… new dish. Sometimes they mix up 
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interesting dish with different ingredients. But it’s interesting, and then I will go back to their 
drafts and explain to them. But usually I accept whatever they have written. 
G: Because they are being creative at that time. Because they have to discuss their menu do they 
actually have English in their discussion? 
Y: During the discussion, I don’t think they can do it for the 4A. For the other NCS class, they can 
do it. Because English seems to be their common language. 
G: So for the locals, they do not seem to use English too much…um… is that.. 
Y: But once they have the script ready, they can follow, so they have to have something to follow. 
G: Something to follow. So if you could do it again, how would you, what would you provide 
them, like during the discussion, that they can use English? If you could do it again… 
Y: I think I have to teach them some language for discussion first. But so far, I haven’t come to 
this yet. But we have some eh.. lists of that we can teach to help them to do discussion. 
G: do you think this textbook lacks this aspect? Like they ignore whether they can, or they assume 
that they can use English for discussion already. 
Y: yes… in order to teach the unit, the teacher has to prepare some supplementary materials. 
G: supplementary materials, yes. 
Y: but for this book, I think the..um… the task, I can see there is a task there, they can, they have 
a context, and let me see. And they also involve a process, only this book is a little bit difficult for 
our Chinese students. I think…eh…overall, the book is quite okay. It meets most of the 
requirements in the curriculum. Only the teachers have to do some adaptations and 
supplementation. 
G: Okay… Thank you for your time.  
Y: You’re welcome. 
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Appendix 2:  Selective transcription of interview with Teacher S 
 
(G: Me) 
(S: Teacher 2) 
Explicit vs implicit grammar 
Preferred using the explicit way first, after telling them the rules, maybe ask them the read the text, 
and try to find them out implicitly by themselves. You should use, for the traditional way of 
teaching, you should prefer teaching grammar explicitly. 
 
Basically for my learning experience, explicit grammar teaching was used. 
 
Role of grammar 
For communicative approach, decades ago, they don’t take it’s very important. I think it’s very 
important. Actually I am quite a traditional teacher. Because this affects their writing. And you 
know, this also affects their, if they always make their mistakes, then…ah… for the non-Chinese 
students it is okay, they…they are a bit (…?) but for the Chinese students, if they make the 
mistake too often, then it may discourage them to learn the language 
 
Make more efficient expression  
 
Textbook analysis 
Chapter 3 
Main text 
The context is quite natural. The experience, learning English to buying something is the best. But 
for this chapter only. But for the other chapters, I don’t think they very naturally present the 
language items. But this one is okay, about the price, expense, compare the adjectives. 
Yea, I usually use the ebook, but most of the stories are not that fun. It’s just (smiling?) something. 
But quite ok, but not very well. 
 
Language focus  
Good presentation 
This is good for the teachers, for the students’ revision. They can do their revision easily. And 
also, highlight the key points. 
G: Will you do the highlighting with them?  
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S: Yes…We will after presenting this part (the tabulated grammar points), we will ask them to do 
some practice. 
Teaching this part (language focus) first, and then back to the reading, and ask them to find 
anything they can highlight in the language focus we’ve learnt (in the text). Usually they can do it, 
the non-Chinese. 
 
G: This sentence pattern is not really involved in this text. Because it only shows the numbers 
here. But back here, it’s spelt out. Sixteen dollars and ninety. 
S: Many students do not know how to pronounce this. For the non-Chinese students, they have no 
difficulty because they have learnt this in Maths before. But for Chinese students I think they have 
difficulty with the number, the spelling.  
G: What can this book help students to learn this pattern better? Maybe on the next page, practice 
1, practice 2, they also ask the students to say the number. 
S: Yea… but, eh for the syllabus, I think P4 they have learnt that before about the talking about 
the price, maybe just dollars not the cents, I am not sure. But if this one is for helping the students, 
maybe you have to show the reading form. 
G: in the text. 
S: yes, in brackets. 
 
Practice 1 
G: It’s interesting to see that because the prices are already listed, that both of them know the 
price already, if I am one of the students, then I don’t want to know how much this bar of 
chocolate is, because I know it already. Do you think they also share the same thing? 
S: Use the language? You mean, in this practice? They have to refer to these items, so they are 
practicing how much it is… 
G: Do you think the students really have to need to use the language? 
S: But this should be for the part A, they have to listen first, so they… 
G: You think they are interested to know? 
S: Yes… They pay attention to, and then they have to convert them into number. I think, so 
actually in the beginning they don’t know the price, but for the next part, not that interesting. 
They just, for the Chinese, I think it’s also not very interesting. 
 
Practice 2 
G: Do they have the skills to read the charts like these? 
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S: Argh, not very strong, not very good reading charts. But they understand the language, 
comparing two items, they can do so. 
G: If you want to suggest this textbook to change something for this practice, because they don’t 
really well how to read charts, what will you do more or do you want to change the textbook a bit 
to help the students? 
S: um…  
G: Do you think the charts are…? 
S: this pictogram is better with writing number. Bar chart maybe some of them p4 they are not 
understand very well. Pictogram with the number is better. 
G: Do they have difficulty in using this pattern? 
S: yes yes yes, they they maybe they sometimes we have learnt another form of comparative 
adjectives –er or –est, right, and they just confuse, they forget the “more”. 
G: Do you spend a lot of time explaining…(the pattern)? 
S: Yes, the ebook, the powepoint they illustrate this quite clearly.  
G: so you use the powerpoint to teach them? 
S: yes, and there is a table for different, showing them different examples, and they are able to get 
it. After presenting the powerpoint, and then they will forget. This is very clear, very useful 
teaching material. 
 
Activity 
G: The context is familiar to them, buying and selling. 
S: uh huh. 
G: Do you think that this is interesting enough to them? 
S: I think it’s quite boring, and ah, they are just buying something, but no purpose, I mean not that 
authentic. Maybe we change a bit to say, we are going to have a party with a budget, and then 
they cannot buy anything they like. Maybe a bit more authentic. Because this game is only buying 
and selling, quite boring. 
G: Do you think you have to pre-teach it (the daily language)? 
S: Yes, I will remind them again. I am not sure all of them know to use. Yea, this conversation. 
Maybe some of them have learnt this, but we have to pre-teach first. 
G: you prefer teaching them before they do this activity or you remind them afterwards? 
S: usually I do this kind of task, I will select the smarter students to do some demonstrations with 
me, I will be one of the students and I will ask another student helper, and then we will 
demonstrate once to the other students. And then let them do in the group like this. And then 
finally ask them to present. 
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G: Do you think the demonstration is somehow implicit learning? 
S: implicit, implicit learning. 
 
Chapter 4 
Main text 
G: Do you think this text is natural in presenting the target language? 
S: Yes, better, because this is about pricing, food, buying. This is real situation. And this story is 
quite funny. I ask them to do a role-play and they did enjoy very much. Maybe the non-Chinese 
students they are very good at acting. They really love this. 
G: So soon after reading the text, they can do a role-play already.  
S: They can do a role-play. And write another end. They can, they can be very creative. 
G: So the language focus, they appear in the text. You think it’s natural, not too much, not too 
little…? 
S: Actually, actually, there is quite too much. Keep asking what you like and what she likes… 
quite a lot of repeating. But this is the point of textbook, right? So maybe in that case, it’s not too 
much for them, it’s better than the other chapters. 
 
Practice 1 
I think it’s not difficult to them. They frankly think it’s boring. They just count the thumbs and 
then they say “better” and “best”. It’s easy.  
Do you feel the presentation of this table is good enough? 
Yes, it’s good it’s good. Very helpful. Because they, some of them still say “gooder” and this one 
can remind them. 
 
Practice 2 
A person would ask you what do you like, and then you decide one type of food, and then the 
person would keep asking which kind, which specific spaghetti you like. And then students 
answer, like have to limit the choice between one or two. When they are doing this part, Practice 2, 
do they notice that they have to do it this way? Asking what would you like first, and then let 
them choose between two things. 
S: The students, after demonstration, I will also remind them they have two types of questions. 
When they are doing the presentation, they can handle this. Of course teachers have to remind 
them. If you just let them do it, I think they will forget. They will get confused. 
G: so the demonstration is very important. And you always pick the smarter students. 
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S: Yes, and if it is not that difficult, I will let the students to do it, and with the smart students, 
maybe a bit tricky or I will act as one of the partner. 
S: they are only talking, without any decision-making.  
G: Do you think the textbook can do better in any way in order to make them have an outcome? 
S: yes, because it’s speaking and listening, if consolidate their understanding, it can extend it to 
some simple writing task.  
G : why do you prefer writing task? 
S: oh no just an example. Just an example. Actually… in real cases, in real life, they seldom write 
anything in a restaurant. It’s not a good idea actually.  
G: Is there any context here? 
S: It’s just role-play. Students just practice and so they have to use this language pattern. 
G: do you think it’s motivating enough? 
S: I can’t say it is very boring. It’s quite ok, because they are practicing this type of conversation. 
Yeah. Asking them about their preference. Practising their speaking skill is ok. 
 
Task  
G: Actually I heard that you think your students are very happy about rewriting the end 
S: Yes, actually, they do not like writing, but the point is they write their own act, and they can 
present it and they will love it very much. They have very creative and funny ideas. 
G: do you use this template as well? 
S: yes yes, I have shown them as an example. Because they are doing this according to this 
information here. Or I forget. 
G: so you should these 2 pages as an example. 
S: yes, because it is their work, right? And they have to think about their own list, their own menu. 
G: so you follow the step one by one. 
S: yes. 
G: Do you use the ebook? 
S: yes, we refer to the ebook. 
G: after showing them, do you give them this worksheet to help them to think of their price list 
first? 
S: no, they can do it by themselves, just give them a blank paper. They can do it. 
G: because your class is a…? 
S: they care non-Chinese. They have quite good English. 
G: so if you are going to teach a Chinese class. 
S: yea yea of course we have to give them more help. 
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G: do you think these 2 worksheets are helpful? 
S: yes yeah, step by step, finish this, after finish the... the price list. For Chinese students, I think 
they are not fond of writing or acting very much. 
G: if this is the case, because majority of Hong Kong school students are Chinese, if they are 
going to use this book, maybe it is not that motivating to them? Will you suggest using another 
task, or maybe you cannot think of another task now, but if you have to make it more interesting 
to Chinese students. 
S: I think role-play is quite a good way, but for Chinese, we have to, I mean, put more efforts to 
help the students bit by bit. It is something like a process writing. It takes time and in a Hong 
Kong classroom, I think there is not much time. I think even Chinese students, they enjoy during 
the role-play. Because it is their work. They need more encouragement and support. 
G: Is there anything more you think they need (besides the 2 worksheets)? Anything that this 
book cannot give so far? For example, they can really name or make up dishes name like this? 
S: Yea, I don’t think so, I don’t think so. They, because for our school non Chinese students they 
come from mainland china, the new immigrants usually are not very strong in English. We have 
to give them more guidance. Give them most of the vocab, and shorten the…the...text. 
 
Overall  
G: Overall, this textbook, do you think that it can meet the curriculum criteria in using task-based 
learning? 
S: yes, actually, their design, at least every two chapters there is a task, hahahaha, the point is the 
task, no matter it is really a task or not. Some of the tasks are really authentic, and some have self-
fulfilling purposes. The language in this book is a bit difficult and the text is sometimes difficult. 
And then the writing task is generally a bit difficult than the last book. I forget the book name. 
Welcome or…? But for the local students, maybe okay. This one is, because most of our students 
are NCS, so we choose it, a difficult one. 
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Appendix 2:  Selective transcription of interview with Teacher C 
 
(G: Me) 
(C: Teacher 3) 
Explicit vs implicit grammar 
Give them the rules, write down clearly is important. For learning English as second language 
students because we seldom speak in English in daily lives, especially for students in Hong Kong. 
And because this (school) is exceptional because most of the students speak in English. 
So you prefer explicitly showing the rules? 
Ng. (nodding) 
 
Role of grammar 
It all depends on different kinds of target students. If their mother tongue is in English, I think it is 
not very important. Because they learn how to speak English when they are a baby and they can 
adapt from parents, right? And friends or their surroundings. But for, like the majority of students 
in Hong Kong, of course not in this school, in other schools, if they adapt English as a second 
language, I mean it’s important. Because when you don’t know the rules, you don’t know where 
to put the sentences correctly. 
Like, firstly we have to put the subject, then the verb, something like that. Even the order will be, 
many of them don’t know how to make sentences. We put, eh, eh, different, for example, maybe, 
they will put the subject before the verb. So it’s for me it’s important. 
 
You think it’s important for them to express clearly with grammar? 
Eh… not just express. For example, if they write, right? It’s very important if they have the 
writing. 
Textbook analysis 
Chapter 3 
Main text 
I think for the reading, the passage is only for them to be, maybe, interest, arouse their interest to 
read the story to let them to know the text. So if the teacher will not point out the grammar to 
them, I don’t think the students will notice. They will not. They will not notice. They will read 
without knowing the grammar points. 
Why do you think they will not notice the grammar? 
I think because they just read the words. Don’t know the rules, don’t know why there is a “s” after 
this… 
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I think there is enough exposure (of the target grammar points) in the text, because the purpose is 
just to point out as an example of the grammar of how to make use of the grammar in the writing, 
or in the text. Honestly telling, they will concentrate on teaching grammar.  
How do you normally teach grammar with this textbook? 
For me, I will…they have a very good powerpoint, provided by the publisher. I sometimes I need 
to tailor-make, for example, teach them step by step. Like maybe, revise the number with them 
first. Yea, teachers need to tailor-make, not just follow the examples given by the textbook.  
This is because you think that the textbook is not doing enough in teaching the dollars? 
Ng. Maybe before teaching the dollars, they need to write, they do not know to know the written 
form in English.  
So you would like teach more on the written form? 
Ngng. 
So in the powerpoint, they have the table like this? 
They have some examples, after that, they will few sentences to explain how to use this kind of 
grammar. For example, when do you use “much”. And after that, they will show this table. And 
then they will give some practice, yes, practice exercise. 
So you will just do the class verbally? 
Em… show them the powerpoint and let them try to answer. Yea. Verbally, And because after the 
grammar they will have one more practice, practice 1 and practice 2. Most of the kids will follow. 
I will use the powerpoint to help to teach them, and sometimes let them to come out and role-play. 
Most of the kids can follow.  
 
Practice 1 
The first part the publisher provided a powerpoint which includes some examples. And then just 
how to use the grammar, just some explanations, and also to show them the table, just the (text) 
for the students. After that, we have a few exercise, a few questions. For me, I will go straightly to 
Practice 1. And then they will do it together. 
Do you think the audio script is natural? Do think the students actually enjoying listening to the 
tape? 
I think it’s okay. I don’t know whether they will enjoy or not. But they can manage. They can do 
this task. 
Do you think it’s really interesting to them? 
Some of them, haha, but not many. 
Not many students feel interested in it? 
Ngng. (nodding) 
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This pair share, actually we seldom do it. I will ask them to write down, you know, just, we don’t 
have time, we will just ask one or two students come out role-play, try to do and then they will 
need to finish the task at home. 
So only one or two pairs of students come out and do the role-play? 
Yeah. Because in this school the GE lessons is not too much. In one week, there are only 9 
English lessons, but they need to spend 4 lessons to do the seed project. That’s why it’s quite in a 
hurry. 
If you imagine the whole have to do it, do you think they feel meaningful to do this task? 
I think it’s better for them, you have to give them some contexts, for example, your mommy asks 
you to do shopping at the supermarket and then what do you want to buy. I think if we create such 
kind of context, it will… 
Because you don’t see there is a context now? 
No. it’s just “look at the prices and finish what they say”. I mean it’s much better if it is their own 
personal experience. Related to personal experience. 
 
Practice 2 
Another grammar practice, another grammar focus, like the comparative forms and superlative 
forms and adjectives. Just the same thing, they have another powerpoint. By the publisher. I will 
normally go to that powerpoint and same settings to the last practice. 
Does the powerpoint teach you how to read the graphs? 
How to read the graphs? I don’t think so, teachers have to explain.  
Teacher need to the do explanation? 
Yea. 
Do you think it’s difficult to the students to understand the charts? 
If teachers do not explain, I don’t think our students can do it. 
Do you the publisher overly assume the students’ ability in reading the charts? 
Er… I don’t know whether they have learnt this in the Math lessons or not. It all depends whether 
they have learnt or not. I don’t know other schools’ situations. Maybe in the school, students’ 
math are weak. It all depends on different learners. 
 
Do you find this practice contextualized? Is it with a context? 
Yea, they did a survey. Em…good enough? I think it’s okay, because they have some practice on 
what survey is about. And it’s about their favourite drinks. From my observation, many of them 
bring drinks to school and drink during recess and after lunch. So I think it’s quite related to daily 
life. 
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Is the language here, do you think it is normal for a presentation? 
Normal? Eh… it’s, you know, for the beginning learners, I think it’s okay, just a kind of training, 
right? But I think for the brand name, some of them do not know it’s the brand name. They don’t 
know (…..) Orange Juice, they will not write in capital letter. So maybe just… 
Is it because there isn’t any brand name like this in Hong Kong? 
Maybe. 
They are unfamiliar with the brand names? 
Uh huh. 
 
Activity 
 I didn’t do this, because not enough time to do this. 
If your class really have to do it, like this language (formulaic chunks), “here is your change”, do 
you think you have to teach it? 
I don’t think so, I think for this school’s students know how to say it. For the NCS. 
How about for the local students? 
For local students, yes, we need to teach and let them practice. 
Do you think it’s an engaging task, motivating task, activity? 
Eh…I think let them do is better than just watching and listening and finish the task. I think let 
them do something is they can learn better. Yeah, they can learn better. 
Provided that the grammar is learnt already? 
Yes, of course, otherwise they do not know how to use. It is a kind of consolidation. 
 
Chapter 4 
Main text 
Do you think it’s natural? 
Yes, I think they like this drama very much. And they find it’s very interesting when they read.  
Do you think the context is familiar to them? 
No…I think it’s funny, funny context. Yea they enjoy very much. If it’s about McDonalds, the 
context is related to them but they will not think it is quite interesting. This is (pointing at the text) 
not the restaurants they know. So I think this is quite interesting. They like it very much. And 
after that, they can create very… yea… in the task… they can create very interesting stories. They 
create a menu, they are very interesting. 
 
Practice 1 
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Just a few in the blanks, but later on they need to fill in. For this task, I think…eh… if just let 
them write in a book, I think okay. Because just fill in a few words. But in this school, you know 
they ask them to do the GE exercise, just copy all. Maybe not necessary. Like King Restaurant 
King Restaurant King Restaurant, many of them do not know this is the proper nouns. They don’t 
know to write in capital letters. So they make mistakes. And it is not related to the focus grammar. 
So, for me, I think this exercise is okay. 
Would you like to make it more challenging? 
For some of the students, they don’t know what it is, because the drawing is in the worksheet. A 
thumb, what does it mean? Thumb up, thumb down. You mean good? 
Yea, teachers also need to explain, otherwise they do not know. 
G: The graphics is not good enough in this sense? 
C: Maybe it’s better to give them some key, for example, this one means “very good” something 
like that. 
G: Oh, you mean what is presented here? 
C: Oh, yea, on page 31. Then it’s better. Okay. I don’t know why, maybe I ask them to copy all in 
the GE book, maybe this is problem why they don’t like copying. 
G: Do you think just letting them do the oral presentation… 
C: Yea, oral, just write in the textbook is okay, do not need to write in another exercise book. 
G: because they don’t think it’s meaningful to copy? But to speak out, it’s meaningful to speak 
out? 
C: Yea, Yea, many of them like answer the questions, do by themselves is okay. 
 
Practice 2 
Do you have to explain the rules to them? 
Of course, or not they don’t know how to do it.  
Is the context realistic to our students? 
Not enough. The context to related. Because they have experience to go to eat in a restaurant. But 
just the instructions are not good enough. So “What will you like…?”, they have to go to that one. 
Maybe how about having main course, dessert, main course something like that. Look more like a 
real menu. Will be better. Like what main course do you like, then they go back to refer to the 
menu “main course” part and then you can choose. Now teachers need to explain something 
which is not normal. 
They have to role-play but their answer is controlled by the pictures. Just look at the pictures and 
pretend they are Andy… 
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Task 
G: Do you have to do a lot language support when you do this? 
C: No, I I just give them some examples, for examples, they like chicken curry, and I said I like 
monkey curry. Hahaha, and then they can create very funny stories. And very funny menu. 
G: The creativity? 
C: Yea. Because my class is NCS, so they know many words already. The vocab is rich, rich than 
the majority mainstream Chinese. 
G: Do you actually use the template provided? 
C: Yes yes yes, use the template. For the majority, they use the normal one, and then for some 
weaker students, they use the easier one.  
G: They work in groups of four? 
C: They work by themselves. As a kind of writing exercise. But we have to give examples first.  
G: do you collect and correct their drafts? 
C: yes. 
G: do you have to correct their grammar? 
C: grammar, because it’s not difficult, they can just refer to the reading, just follow the reading 
and write. So many of them just copy. Just change some of the vocabulary only. So follow the 
scene in textbook, the reading task. So it’s not difficult for them, for example, Scene 1, then they 
refer to the book Scene 1. 
G: did you ask them to refer back? Or they just do it? 
C: Of course I have to show them. Okay? Otherwise they don’t know how to copy. 
G: So you feel that they do a lot of copying so the grammar is not really a problem in doing the 
task? 
C: eh… we will teach them first, okay, teach the grammar first. From my practice, I will not let 
them read the text first. I will just let them read the form and I will not check it answers with them. 
I will teach the vocabulary first, and then the language focus. And then go back to the text. I may 
ask them to underline or highlight the grammar focus. Sometimes. 
G: Do you think the textbook can do the highlighting actually? 
C: I think it’s okay. Because just ask them to use a pencil to underline something or circle. 
 
Overall 
Do you think this textbook can fulfill what task-based learning is about? 
I think, overall, of course yes. I think it’s okay. But there is always ways for improvement (for 
achieving task-based learning). 
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Appendix 3:  Interview questions 
 
What do you understand by learning grammar? To your experience, you think that grammar 
should be taught explicitly or and implicitly? 
 
To what extent do you agree that grammar can allow students to express themselves more 
efficiently?  
 
What do you think about the level of difficulty to our learners concerning the grammar? 
 
What do you think about the authenticity of the reading text? 
 
Do you find that students use the target language in Practice 1/2? 
 
Is there anything you would like to supplement to this unit/ Practice/ Activity/ Task? 
 
To what extent do you think this textbook prepares students to achieve the task through the 
process writing approach? 
 
To what extent do you think that this textbook can meet the curriculum criteria of task-based 
learning? 
 
 
 
 
 
 
 
 
 
 
 
